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Meeting the Challenge 

From rhe Direcwr's Desk 

I
n 1980, a group of physicians, edu
cators, and rehabilitation specialists 
from around the country gathered at 

Rochester Institute of Technology (RlT) 

for a formal conference devoted co the 
issue of the 1963-65 rubella epidemic. 

In my address to that group, I made 
note of" ... the thousands of adolescent 
youngsters who live today with congeni
tal rubella and its various manifesta
tions. Each has a name and a family. 
Each has emotions and intellect. Each 
also has a future. For some, this future is 
bleak; for others, it is full of promise. In 
large measure, we are their future." 

Five years later, those students of 
whom we spoke arc entering colleges 
around the country in record numbers. 
NTID's current enrollment of more than 
1 ,300 students is the largest since the 
Institute opened its doors in 1968. 

NT!D's plans for making room for 
students deafened by rubella began sev
eral years ago. They included adding 
more faculty members, building a new 
academic facility, and intensifying job 
placement strategies for graduates. A 
report on these and other ways in which 

TIO is addressing the "rubella bulge" 
appears on p. 3. 

Several ocher stories in this issue of 
NT/ D Focus also have worldwide appeal, 
including a profile of Olympic gold 
medal winner Jeff Float, who visited 
RlT in October for Homecoming festivi
ties. He shared with enthusiastic audi
ences his experiences as a hearing-im
paired athlete, including his participation 
in the 1977 World Games for the Deaf. 

Alumnus William Eiffler has spent 
nearly two years in Quito, Ecuador, 
where he has been on assignment with 
the Peace Corps. Eiffler, whose story 
appears on p. 6, received two awards 
recently for his work on behalf of the 
deaf citizens of Ecuador. 

Faculty member Paul Taylor recently 
returned from a sabbatical in Derby, 
England, during which he established a 
computer program for The Royal School 
for the Deaf. Taylor shares his experi
ence on p. 18. 

Closer to home, this issue contains 
two features that are directly related 
to the classroom. "Becoming Better 
Teachers" (p. 23) details the efforts 
made by RIT faculty members to serve 
hearing-impaired students enrolled in 
classes in the other colleges at RIT; "It's 
Never Too Late to Learn" relates the 
experiences of two students-Stella 
Johnston and Pat Irr-who share the dis
tinction of being NT1D's oldest stu
dents. You will find their stories on p. 2 7. 

NTID's assistant and associate <leans 
are an important bridge between faculty 
members and the administration. Their 
job is to communicate the thoughts and 
goals of both their teaching colleagues 
and those in administrative posts at the 
Institute. An in-depth interview with 
this group appears on p. 9. 

Last, a profile on Staff Resource Cen
ter Specialist Audrey Ritter explains 
why NTID is respected worldwide as a 
source of information on deafness and 
the education of deaf persons. Ritter's 
talents and experience are an important 
reason for this reputation. 

You will note, also, a special insert in 
this issue of Focus on "The Balance of 
Career Education and Liberal Arts," 
authored by RIT President M. Richard 
Rose. This marks the first of a five-part 
series by Dr. Rose that is designed to 
better inform Focus readers about RIT 
and how both hearing and hearing
impaired students benefit from NTID's 
presence on rhe RIT campus. We wel
come Or. Rose's insights. 
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By Ann Kanter 

R
ubella epidemics usually occurred 
in seven to 10-year cycles, so the 
epidemic of 1963-65 had been 

anticipated. 
What no one had imagined were the 

proportions it would assume. Records 
do not exist for rubella as a cause of 
deafness before 1941 , because it was 
only then that Dr. N. M. Gregg, an Aus
tralian physician, discovered the link 
between pregnant women who contracted 
the infection and congenital defects later 
noted in children of those pregnancies. 
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Statistics are not readily available for 
the numbers of children affected by the 
epidemic of 1957-58, because it did not 
achieve the proportions nor receive the 
attention demanded by the 1963-65 
epidemic. Before the latter burned itself 
out, it had spread throughout Europe, 
the Orient, Latin America, Mexico, and 
Canada, as well as the United States. 

In the United States alone, it deafened 
8,000 children and struck another 4,000 
with both deafness and blindness. The 
number of children affected worldwide 
may reach the hundreds of thousands, 
according to Dr. William Castle, direc
tor of NTID at RIT. 

The magnitude of the epidemic, how
ever, was not fully appreciated until 
1965, when the first infants of infected 
mothers began to be diagnosed as deaf. 

By the late 1960s, elementary and sec
ondary schools for deaf students were 
experiencing doublings of applications; 
and, to absorb all these children, a flurry 
of building began. 

Anticipating the difficulties of accom
modating these children when they 
reached college age, NTID in 1980 co
sponsored a three-day conference, 
"Deafness and Rubella."* National in 
scope, the meeting brought together 
specialists in the fields of deaf education 

*Other sponsoring organizations uoere che American 
Deafness and Rehabiliranon Associauon, rhe Con, 
ference of Execu1111es of American Schools for rhe 
Deaf, Council of Swee Administrawrs of Vocational
Rehabiliwtion, Gallaudet College, the Nario,uil Asso
ciation of the Deaf, and rhe Office of Special Educa,
tion and Rehabiliwnon Services Administration of
rhe U.S. Department of Educanon.
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and vocational rehabilitation to plan 
needed services for "rubella generation" 
students as they approached adulthood. 

NT1D's plans for an increased number 
of students included a new academic 
structure, the Hugh L. Carey Building. 

Containing 68 offices, 10 general pur
pose classrooms, and seven laboratories, 
the building was completed in Septem
ber 1983, ahead of schedule and under 
budget. ln conjunction with the already 
existing Lyndon Baines Johnson Build
ing, the Carey Building was designed to 
help accommodate a total population of 
between 1,150 and 1,250 deaf students. 
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During this academic year, that number 
rose to as high as 1,319, requiring crea
tive contingency planning. 

T ightening government appropria
tions for NTID came at the same time 
that enrollment was expected to increase 
dramatically; and NTID, as well as all 
federally sponsored programs, faced level 
funding or cutbacks. It soon became 
evident that early plans would require 
some drastic changes. 

One was in the number of students 
the Institute could serve; another was in 
the planned increase in full-time teach
ing staff. Original plans to provide for a 
student population of 1,500 were cut to 
1,250. Instead of serving the increased 

J· 
-,- . -r 

I 
I 

I 

f't 

.... ,/ ./ 

number of students caused by the rubella 
epidemic over a two-year period, plans 
were made to serve them over a three to 
four-year span. 

Additional instructors were limited to 
50, hired either on an adjunct or a visit
ing basis for a three to five-year period. 

To bolster the limited number of new 
employees, personnel from NTID's re
search and support services areas pitched 
in as instructors, and regular faculty 
members were reimbursed for taking on 
increased teaching loads. 

Another change necessitated by the 
budget crunch-and made in conjunc
tion with Gallaudet College-was a 
gradual increase in tuition, which is 
being implemented over a three to four 
year period. 



Thus, although faced with decreased 
government allocations, NTID has been 
able, by limiting the number of incom
ing students and increasing tuition, 
ro maintain the college's established 
standards. 

Although there was initial concern 
during the planning stages over the 
number of students who might have 
multiple handicaps from rubella and the 
additional services they might require, 
this concern turned out to be unfounded. 

"While more of these students admit
ted to NTID have congenital vision or 
cardiac defects, some of those defects 
have been surgically corrected or appear 
not to interfere with the students' daily 
activities," says Dr. Ross Stuckless, 
director of Integrative Research and 
architect of the Rubella Conference and 
NTID's rubella planning. "Repeated 
tests have shown that rubella-deafened 
students arc virtually indistinguishable 
from the rest of the NTID population," 
he adds. 

"For deafness, however. the only cure 
is prevention," says Dr. Sruckless, "and 
one good outcome of the 1963-65 epi
demic was the concern that led to an 
effective vaccine against rubella." 

Dr. Stuckless credits members of the 
medical profession who developed the 
vaccine and the immunization program, 
whereby every state in the nation makes 
rubella immunization a prerequisite to 
school enrollment. Although Canada 
has a similar program, he notes, many 
other countries do not. 

"By the turn of the century," says Dr. 
Stuck less, "there should be 20,000 fewer 
handicapped children throughout the 
world, virtually none deafened by ru
bella, all because of vaccination efforts. 
The combination of the drop in the 
number of congenitally deaf children, 
plus the recent drop in the birthrate of 
the general population, will therefore 
produce fewer potential NTID students." 

NTID, however, will try to maintain 
student enrollment at slightly above the 
1983 pre-rubella level. While traditional 
sources of NTID students probably will 
not produce these numbers, the college 
will accomplish its objectives by devel
oping new recruiting strategies and capi
talizing on existing strengths in career 
education. 

"The next challenge," says Dr. Castle, 
"will be to find new and different ways 
to have an impact on what happens to 
young deaf people before they come to 
NTID. This will be the challenge of the 
1990s and must obviously include re
newal of institutional efforts in training, 
research, outreach, and information 
dissemination." 

NTID has an unprecedented number 
of students about to graduate and seek 
employment. Planning for this group 
began more than five years ago, accord
ing to Harriette Royer. manager of 
NTID's National Center on Employ
ment of the Deaf (NCED). 

Another accommodation that NCED 
has made to the rubella generation is the 
addition of one full- and one part-time 
career opportunity advisor to its staff, 
and an increase in the number of stu
dents served by advisors already on 
board. 

"The higher enrollment coupled with 
an increase in required co-op programs 
significantly increased the number of 
placements to 2 7 3 this year," says Royer, 
adding that more than 115 co-op stu
dents were visited personally by NTID 
staff members. 

She anticipates this demand to con
tinue, or possibly to increase. "NCED's 

( (The next challenge will be to find new and different ways to 
have an impact on what happens to young deaf people before 
they come to NTID. 11-Dr. William Castle 

"One of the strategies developed was 
the Community Support System, which 
places adjunct staff members in Boston, 
Chicago, and Los Angeles-cities where 
large numbers of NTID students find 
co-op jobs," she says. "These adjuncts 
conduct training programs for employ
ers who haven't hired deaf employees 
previously. They are on site to organize 
students, help with adjustment prob
lems, and do follow ups." 

With students securing co-op place
ments nationwide, follow-ups tradition
ally have been conducted via telephone 
or mail. The Community Support Sys
tem provides an additional "personal" 
support to students and employers. 

response," she says, "will be to provide 
the same quality service as in the past, 
but to a larger number of students." 

The increased numbers of students 
produced by the "rubella bulge," com
bined with smaller than anticipated bud
get allocations, challenged NTID's crea
tive abilities to its fullest. The Institute 
has met the challenge and is preparing 
thousands of young deaf people for pro
ductive lives. 
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Award Winner 

W
hen the Peace Corps flew 
William Eiffler from Quito, 
Ecuador, to Washington, 

D.C., they didn't tell him why he was
going. Only after he arrived did he learn
the reason for his trip: to attend a spe
cial reception and receive two Peace
Corps awards.

Volunteer of the Year 
William £iffier accefns an award as Outstandmg 
Peace (',0rps Volun1eer of 1()84 from Peace Corps 
Director Lorer Miller l<uppe. 

By Ann Kanter 

In May 1984, Eiffler was one of six 
persons tO receive an Outstanding Peace 
Corps Volunteer Award, and he was the 
sole recipient of the Michael Fedor Me
morial Award, which honors a disabled 
volunteer working in Latin America 
who exemplifies the Peace Corps' goal of 
promoting world peace and understand
ing. (Fedor was a blind Peace Corps 
volunteer who was instrumental in 
establishing Ecuador's first Special 
Olympics.) 

"lf there is any single reason for my 
receiving these awards," says Eiffler, "it 
is for helping other [Peace Corps J volun
teers to understand about deafness." 

An RlT alumnus with concentrations 
in Computer Science and Social Work, 
Eiffler joined the Peace Corps in June 
1983. That was a year after his original 
decision to join-which had been in-



spired when he learned that the Peace 
Corps was recruiting volunteers to work 
with deaf people in the Philippine 
Islands. 

Eiffler, 26, began to lose his hearing 
after a bout with spinal meningitis when 
he was 6. Following his convalescence, 
he received tutoring to bring him up to 
date on the schoolwork he had missed 
while in the hospital, and when the next 
term began, he returned to his former 
class. 

His hearing continued to deteriorate 
until, by the age of 13, he required a 
hearing aid, a "catastrophe" to chis 
young man who did not consider him
self "deaf" and did not want to be 
"different." 

But he was different from his hearing 
classmates, and a family move from 
Salem, Oregon, to Scio, though a dis
tance of only 50 miles, separated him 
from the grade school friends who knew 
and understood him. A new peer group, 
combined with his communication prob
lems, made high school years difficult 
for Eiffler. Not by choice, he became a 
loner. 

The dark cloud of his solitude, how
ever, had a silver lining. He discovered 
Landmark Books, large type adventure 
stories that stimulated his interest in 
reading, an area chat had always been 
difficult for him. In retrospect, he says 
that the books were simplistic, but he 
still exults at the change they made in his 
life. 

When he finished high school, he still 
thought of himself as a "hearing person" 
and enrolled at Oregon Institute of 
Technology. ln his third year, an inci
dent occurred that put things into 
perspective. 

He and two roommates were taking a 
computer class together, and he spent 
"countless hours" helping them tO 
understand the programs and their con
cepts. When final grades arrived, Eiffler's 
roommates received B's while he got a C. 

"l was devastated," he says, "and for 
the first time, 1 realized that my hearing 
problem was hampering my education." 

Despite this realization, it rook the 
urging of friends to get Eiffler to seek 
professional help. He went to a speech
reading therapist, who was also a reacher 
of Signed English. 

"lt was the first rime in years that 1 had 
been able to sit down and talk to another 
human being," says Eiffler. "lt made me 
want to teach sign language to everyone I 
knew!" 
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The Andes Mo,mwins fom1 a backdrop for c'Veryctay llCIW<Ues in Eowdor. 

The teacher told Eiffler about NTID, 
and Eiffler sent off an application, fully 
expecting to be rejected "because I 
thought you had to be really deaf and/or 
having trouble in school to be admitted 
-and I was convinced that 1 didn't fit
into either category."

Nevertheless, Eiffler was accepted and, 
in the fall of 1978, he arrived at NTID. 

"Never had 1 imagined that there 
could be so many deaf people in one 
place," he says. "Never could l have 
imagined that I could learn so much and 
begin to understand myself and others 
so rapidly as when 1 first arrived on 
campus and starred learning to com
municate with sign language. My per
sonal life took off immediately! 

"Not until I had the services of a note
taker and interpreter did I realize how 
much I had missed in the classroom 
without them. Although I couldn't take 
full advantage of the interpreter until my 
signing skills improved, the notes were 
an immediate help, and the combined 
support helped me go from straight C's 
to straight A's! 

"Although everything looked rosy for 
me," he continues, "I kept chinking of 
the other 'Williams' out there who 
needed the same type of help char I had. 
For chat reason more than any other, I 
decided to get a bachelor's degree in 

Social Work as well as in Computer 
Science.'' 

He graduated with his B.S. in Social 
Work in May 1982 and stayed on co 
complete his work toward the Comput
er Science degree. Before he could do 
that, however, he heard about the Peace 
Corps program and decided to enlist. 
When his first two applications drew no 
response, he contacted the Washington 
office, only to learn that they were no 
longer recruiting for the Philippines 
program. "Thar news hit me like a ton of 
bricks," he says. 

He discovered, however, char there 
were openings for special education vol
unteers in Ecuador. Despite his disap
pointment over the Philippines, he de
cided to go, and in June 1983, he and a 
group of other volunteers flew to Ecua
dor, where they spent the next three 
months learning Spanish, studying Ecua
doran culture, and learning about their 
upcoming assignments. 

Cultural differences aside, Quito's 
mountainous location on the Equator 
required an adjustment. The air is often 
deceptively cool, causing inexperienced 
"gringos" to get severe sunburns. The 
city of900,000 people is two miles up in 
the Andes Mountains, which "does some 
funny things to your oxygen system," 
says Eiffler. "For a day or two, you have 



some trouble breathing, and you really 
can't exercise for about three weeks." 

Learning a new language, however, 
was no problem. "Spanish is not diffi
cult for a deaf person to learn," says 
Eiffler. "The spelling is consistent
most words are spelled just as they 
sound." 

During the training period, the volun
teers lived with Ecuadoran families, 
which gave them a chance to practice 
their Spanish, as well as get an inside 
view of middle-class family life. 

Eiffler's "family" consisted of a deaf 
mother and father, two deaf sons, a deaf 
<laughter-in-law, two hearing sons, and a 
baby. The family was well off by Ecua
doran standards, says Eiffler; their 
apartment had all the major appliances 
except a washing machine and dryer
rare items in Ecuador, where it is cheaper 
to hire a laundress. The family owned a 
car and was saving to buy a house. 

During his training period, Eiffler 
spent a week acclimating himself to his 
future work site-Sociedad de Sordos 
Adultos (Society of Deaf Adults), a one
time soccer club that has become a cen
ter for adult education for deaf people. 

Most members are in their teens and 
20s, with a few in their 30s, says Eiffler. 
Although not Ecuador's largest organi
zation for deaf people, he says that 
Sociedad is the most active. In March 
1983, it received a $69,000 grant from 
the Inter-America Federation, with which 
it has established a theater for the deaf. 
The grant money also is being used tO set 
up a video library and create sign lan
guage books. 

After his training, Eiffler moved into 
an apartment with three other volunteers. 

"We really were a cross section of 
ethnic/ cultural minorities," he says." A 
deaf man, a blind woman, a Puerto 
Rican, and a Jew. What a soup!" His 
blind roommate was the only one who 
knew sign language, he says, adding that 
they all eventually learned enough to 
communicate. 

Like most buildings in Quito, their 
apartment boasts modem plumbing, al
though it does not have a television set 
and only recently acquired a refrigerator. 

Eiffler says that he and his roommates 
live on a "typical Ecuadoran diet, which 
consists mainly of rice topped off with 
an occasional banana or yuca, a starchy 
tuber." 

To avoid parasitic diseases, water used 
for drinking or food preparation must 
be boiled, and many vegetables must be 
soaked in an iodine solution. 

One of the positive features of Ecua
doran life for Eiffler is the movies. "We 
get all the pictures released in the United 
States," he says, "plus the ones from 
Brazil-all subtitled in Spanish. This 
means l can go to the movies with my 
friends without needing someone to 
interpret." 

Eiffler's job was t0 reach Spanish to 
deaf people. "Not only did I have to 
teach them Spanish," he says, "but I had 
to teach them sign language as well. I 
soon realized that a sign language book 
was really needed." 

Using "The Joy of Signing" and "A 
Basic Course in Manual Communica
tion" as models, Eiffler, who says "I 
can't even draw a straight line with a 
tu ler," set our co design a sign language 
manual chat would serve the deaf Ecua
dorans as well as the hearing American 
volunteers. He drew about 450 signs and 
then eliminated 200 because "they 
weren't good enough." The job took 
nearly four months. 

Figuring chat a computer could save 
time and effort on the project, he wrote a 
grant proposal to Apple Computers, 
Inc. He is still awaiting word from the 
company. 

An additional advantage to using a 
computer, he says, is that it could also be 
used to transmit Ecuadoran signs to 
other Latin American countries. 

This is necessary, says Eiffler, because 
while most Latin American nations have 
sign languages, few school systems use 
them. "Few teachers have training in 
deaf education," he says, "and hardly 
any know sign language." 

This, despite the fact chat, according 
to a government estimate, there are 
54,000 deaf Ecuadorans in a population 
of nine million. 

"Of those 54,000, half are below the 
age of 16, which means a large number of 
them should be in school. However, 
only about 1,000 deaf children attend 
school," he says. 

Where are the ocher 26,000? 

"For the most part," he says, "they 
are hidden at home. In Latin America, 
deafness, like all handicaps, is viewed as 
a shameful burden. lt makes our work 
all the harder." 

Most deaf Ecuadorans who want jobs 
find them, says Eifflcr, although many 
do manual labor or factory work and 
receive lower pay than hearing workers 
-even those with less experience and
time on the job. The few in white collar
positions usually have their jobs because
of family members in the field.

Because of this situation, Eiffler is try
ing to help Sociedad members set up 
small businesses of their own. He is 
teaching them silk screening, and they 
are offering for sale some T-shirts screen 
printed with the Eduadoran manual 
alphabet. 

Despite the hardships of life in Ecua
dor, Eiffler is glad he joined the Peace 
Corps. His tour of duty ends in August 
1985, and his immediate plans depend 
upon the acquisition of the grant and the 
progress of his project to computerize 
the sign language book. 

"If I can't get the funds or equip
ment," he says, "I'll probably leave. 
Otherwise, I'll stay until the project is 
completed. 

"If l can't get the project started 
here," he adds, "I'll take it back to the 
States and use my own funds to get it 
rolling." (Peace Corps volunteers do not 
receive a salary, he explains, but in addi
tion co a monthly living allowance of 
$125, they also get a "special readjust
ment allowance fund," which for the 27 
months he's spent with the Corps, 
amounts to nearly $5,000.) 

Before heading for the States, Eiffler 
plans to tour Latin America, meeting 
with deaf people in the various coun
tries. After that, he wants to return 
home and learn Chinese so that he can 
visit deaf schools in the Far East. 

"Why Chinese?" he asks, then answers 
his own question. "Because it is used by 
more than one quarter of the world's 
population." 
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onversatlon 
With NTID's Associate 

and Assistant Deans 

By Emily Andreano 

The comprehensive nature ofNTID's academic program 
dictates a more complex administrative infrastructure 
than might commonly be found within one college at a 
university. The Institute's Career Development Program 
administration includes Dr. Bruce Halverson, assistant 
dean, Division of General Education; Dr. Alan Hurwitz., 
associate dean, Division of Educational Support Services; 
Dr. Ronald Kelly, acting assistant dean, Communication 
Programs; Dr. Christine Licata, assistant dean, School of 
Business Careers; Dr. Thomas Raco, assistant dean, 
School of Visual Communication Careers; and Marie 
Raman, assistant dean, School of Science and Engineer
ing Careers. 

As the principal liaison between NTID teaching and 
research faculty and the administration, their positions 
afford them a unique vantage point from which to view 
the Institute; Focus asked them to share that perspective. 
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Focus: Do you see yourselves primarily as faculty 
or adminiscrawrs 1 What's your view of the dif
ference between che two? 
Raco: If there were a category known as 
administrative faculty, that would probably 
offer a close definition of how I view myself. l 
identify with the faculty role and feel that my 
primary assignment is co provide administra
tive support to the goals of the school and 
Institute. 
Hurwitz: I view myself as an academic leader 
who is responsible for promoting dialogue 
among faculty and staff members on issues 
and concerns related to curriculum, instruc
tion, teaching, and research. As an academic 
administrator, I am responsible for establish
ing a working collaboration with faculty and 
staff members within an academic unit and 
across organizational lines to accomplish 
whatever is necessary to meet student needs 
in class and in extracurricular activities. A 
faculty member may be directly involved in 
educational activities, in academic leader
ship, or in administration as it relates to 
needs of students, faculty, and staff members 
in an academic environment. 
Focus: Any differences of opinion? 
Raman: Not a difference of opinion, but a 
desire to indicate chat l feel very much part of 
the faculty because l belonged co the faculty 
for a long time. Moving into an administra
tive role simply means I'm in a better posi
tion co advocate for the faculty. The addi
tional responsibility of being part of an 
administrative leadership team is of great 
importance. I chink that having been a mem
ber of the faculty makes me more aware of 
faculty concerns. 
Focus: What do you mean by a leadership ceam l 

Raman: My formal title is assistant dean and 
director of a school, as opposed to simply 
director. The additional role was added so 
that the directors would be acting in an advi
sory capacity to the Institute dean and his 
staff. 
Kelly: I have seen myself always as a faculty 
member for the last 18 years. In chis particu
lar position, we have an expanded responsi
bility which involves a variety of perspec
tives. I am strongly committed co faculty 
governance of academic matters, and l think 
others here are as well. 
Focus: Whac about che ocher side of che coin? 
You consider yourself an advocate for chef aculcy, 
buc won't there be times when you'll be called 
upon to execute the u.ishes of the dean or ace on 
his behalf? 

Halverson: I think we always are acting on 
behalf of our faculty. The dean may have 
wishes, but let us hope that those wishes arc 
not contrary to what is in the best interest of 
the faculty and that the two constituencies 
are always going for the same goal or moving 
in the same direction. 
Focus: What if you're caught in a squeeze and 
the faculty is advocating for something and the 
dean or the director has clearly indicated w you 
that for fiscal or ocher reasons, chis is impossible; 
with whom do you side? 
Hurwitz: I would expect that we will not 
have to take sides or defend one to the other. 
Each academic administrator is responsible 
for looking at a larger picture, and helping 
others to gain a better understanding of the 
educational, economic, and political implica
tions for decisions that must be made. 
Raco: l don't think it is a question of siding. l 
think it is a question of sorting out the ratio
nale and articulating that rationale to the rest 

of the Institute. ln a sense, we become a 
bridge co carry an understanding about the 
issues from one side to the ocher. 
Focus: Lee's talk about che role of the dean-a 
new person recently has been appointed co the job. 
Perhaps this is a chance for all of you w step in 
and help structure that of/ice; perhaps not. How 
do you envision the dean's relationship with you 
and u:ich the f acuity? 
Halverson: We'd like the dean to feel that we 
are all members of a team working coward 
common goals. Our faculty members have 
different perspectives-we bring them to
gether and share them and try to formulate 3 
plan for the common good. We ;ire a consis
tent voice representing the interests of the 
faculty. 
Licata: It's important that we also try to help 
faculty and department chairpersons keep 
the total institutional picture in mind, rather 
than only the departmental or school per
spective. A key factor in working with the 

Raman: '' . . .  moving into an admin,
istrative role simply means I'm in a better position to 
advocate for the faculty.'' 

dean will be for us to continue to view prob
lems on an institutional level. The next few 
years arc going to be important to the Insti
tute, and the decisions that we make will 
affect all of our lives significantly. 
Focus: Are you speaking of 1he prospect of insti
tutional re1renchment, as the so-called "rubella 
bulge" students phase out of NTID? 
Licata: I am talking about the potential for 
declining enrollment and how we might 
address it. 
Focus: Has this group already started 1alking 
and chinking about ii? 
Raman: Within my school in particular, we 
have a number of adjunct and part-time 
faculty members who temporarily have as
sumed visiting professorships. That status 
will have to change within the next three 
years. How the change is accomplished is 
going to be very important. 
Focus: Will there be any alternative to returning 
chese full-time people co cheir original pare-rime 
Status! 
Halverson: It will be a topic of discussion for 
all of us over the next few years. Who knows, 
at this time, in what direction the Institute 
may go? We are going to come together with 
the dean and director of NTID, che provost 
and president of R!T, and work to plan for 
the future. 



Focus; Speaking of directions m U"h1ch che lnm
cure may p,o, H seems «-e are again talkmg abouc 
outreach as one possible avenue. Should thac 
oco,r, U"hac 1m/Jac1 «-·ill ic make on your individ
ual schools! Hou do you feel abouc chef ace chac 
NTID may begm to cry to reach hil{h school 
student$ or mscm,ce some form of continumg 
cduawon! 
Hurwitz; TIO is a model educational insti
runon an<l is looked to for leadership in cur
riculum development, instruction, reacher 
training, an<l rt:search by many schools an<l 
educational agencies all over the world. It has 
nor been feasible in the past for NTID to go 
full speed ahead with its outreach obligation 
hecause of its pressing demands to meet the 
needs of its current studenrs. It will be an 
excellent opportunity for our faculty and 
staff members to share their knowledge, 
expertise, and produces with external publics. 
Raco: Clearly there are several possibilities 
for the 1990s. The categories mentioned arc 

Halverson: ff We are leaders on

some issues; we are clearly followers on others." 

ones that we certainly have talked about, if 
nor formally, at least informally. The notion 
of continuing education for our graduates as 
well as for other adult deaf persons in the 
larger community has been considered, but 
we have not activated a plan. I suspect that 
with the incredible technological changes 
occurring in industry, we most certainly need 
to address continuing education as a reason
able option for the ( uture. Our graduates and 
other adult deaf persons arc limited in educa
tional options available to them for re
tooling or upgrading their skills, and we 
should be ready to respond to this need. 
Hali1erson: The idea of outreach is some
thing that we practice here daily in many 
ways. Faculty members spend a great deal of 
their time in an outreach way. We are simply 
looking at some additional opportunities 
that we've not yet fully utilized. 
Focus; Lee's cum noU' co che sub1ec1 of curricu
lum. Whac do you feel are che greacesc mscruc
cional problems facing you in your individual 
schools! 

Raman: I would say that the greatest diffi
culty our students arc facing now is meeting 
the requirements to enter some of the liberal 
arts courses. They seem to find it more an<l 
more difficult to complete their associate 
degree requirements. 
Focus; Whac are you domg co address chac 
problem! 
Raman; We have agreed to propose another 
Jegrec option: the Associate in Occupational 
Studies (A.O.S.) degree. 
Halverson; We also have developed bridging 
courses in English to help students develop 
�ufficient skills to be able to complete the 
English composition course, so that we have 
two positive tracks. The first is to help stu
dent� who have what we might call Basic 
Skills and are able to ger an A.A .. or a B.S. 
degree. For those who have the cogniuve 

skills, but don't necessarily have the English 
skills and can't acquire them within the time 
that they are here, we are trying to develop 
another choice rhar will allow them to devel
op their technical discipline to the maximum. 
Focus; And chac ocher choice is che A.O.S. 
degree option? 
Halverson: Right. 
Focus: Will chac be an o/)cion available co all 
student$ here! 
Raman; We arc talking about this option 
becoming available in several programs. It's 
not clear yer in which particular programs. 
We arc exploring whether these students can 
be placed after graduation. 
Focus: Ho"' is chac determined? 
Raman: Through market surveys that are 
being conducted to assess whether there arc 
similar degrees in the country, especially in 
those states from which we recruit students. 
The surveys arc looking into available em
ployment opporruniries chat require such a 
degree. 
Focus: \\'!ho is conducong chose surV(.7s! 
Raman; The research is being conducted by 

TID's Division of Career Opportunities. 
Our National Advisory Group, which has 

ties wirh industry, can also help us in our 
assessment. 
Halverson: We are looking specifically at 
students who will receive diplomas rather 
than A.A.S. degrees. We think that the 
upgrading of thci r degree would be beneficial 
to them, and we believe that this would be an 
attractive option or addition for them when 
they seek employment. 
Focus: Ii sounds, chen, as chough chere «-·ill be no 
conneccion becueen che &sic Skills program you 
are developing and che A.O.S. degree. 
Licata: In our school, we think that perhaps 
one will lead to the other. The reason we have 
put more energy into Basic Skills efforts at 
this time is because we have felt that we 
wanted to be able to identify the skills we felt 
were necessary for entering and succeeding in 
a major, and subsequently on the job and in 
life before we talked about another degree 
option. 



Focus: You all seem w be taking a proacnve role 
in che formulation of che Ba.sic Skills fnojecc. 
Would you define your roles as primarily chose of 
leadership, that is, interpreting or making policy, 
or of representation, that is, facilitating the flov..• 
of rnformation between f acuity and adminis
cracion? 
Halverson: My job is creating an environ, 
mcnt where the faculty profits-where they 
can do their best work. Sometimes that 
means I identify issues and try to bring some 
kind of focus to them. At other cimes, faculty 
members identify issues and ask me to help 
solve them. In still other situations, faculty 
members solve them, then bring them to me, 
we discuss them, and they go forward. So we 
are facilitators in that sense. We arc leaders 
on some issues; we are clearly followers on 
ochers. 
Raco: We also need to make sure that Stu· 
dents are getting the very best they can in 
terms of educational opportunities. In some 
ways, we serve as a moving buffer among the 
students, faculty, and the upper adminis
tration. 
Focus: So you're saying it's more representation 
than incerpretation or policy making! 
Raco: Well, no-it's a combination of rep, 
resentation, articulation, definition, and pol, 
icy making. We make policies within our 
own schools; we also help to shape policy 
within Career Development Programs, and 
we influence policy beyond chose two. 
Focus: How do you chink chat your faculty 
members view you, more as representatives or as 
policy makers! 
Kelly: We have responsibilities to the lnsti, 
cute and we have responsibilities to the 
faculty. How we balance these often involves 
a very complex set of personal and political 
issues, as well as what l consider Institute 
obligations. Clearly, we have co provide a 
process for the faculty to give recommenda, 
tions. But we also have an important voice in 
that process. l believe we are perceived as a 
combination of representative and leader 
pertinent to the management process. 
Focus: Your answers indicate chat you rnreracr 
with many people in your jobs. Because of that, do 
)OU see your areas as mini-colleges in chemselves! 
Halverson: l clearly do, because we have a 
whole range of services and educational 
components. We're serving students in every 
way-from where they live, to their physical 
education, to their liberal arts component, to 
their general education requirements. 

Hurwitz; My division is a surport to the 
three technical schools and other divisions. 
We have educational research faculty and 
a staff of interpreters who provide support 
services to teaching faculty and students in all 
colleges of RIT. Our researchers work very 
closely with classroom instructors to carry 
out teaching and learning research and devel
opment projects. They assist several depart
ments in carrying out their self-study 
evaluation projects as they relate to curricu-

lum, instruction, teaching, and support ser
vice needs of students and faculty. All re
searchers are involved in teaching courses to 
deaf students and in some cases, provide 
tutoring support to deaf students. Interpret· 
ers work with the support faculty and teach
ing faculty to ensure full communication 
accessibility for deaf students in regular 
classrooms and in a wide range of co-cur
ricular and extra-curricular activities. 
Raman: I look at the School of Science and 
Engineering Careers as one of several mini
colleges within the larger Institute. It also 
houses an important department that pro
vides mathematics instruction to most of our 
students. 
Kelly: Communication Programs docs not 
offer a degree; we provide support to the 
degree programs. Thus, in terms of purpose 
-no, we are not a college. But l think in 
terms of number of faculty, the type of activi
ties, and number of students, there are many 
similarities. 

Focus: You have spoken abouc the similarities of 
working here co working at other colleges. We are 
always talking about NTID being unique; is 
there anything unique about working here! 
Raco: There seems to be a greater intensity 
here, with a definite preoccupation with 
goals, curriculum development, and place
ment. Because we arc a technical institution, 
our mission may be more focused and our 
goal more exact. Less rhetoric occurs; every
thing we do is toward a goal, toward the 

notion of preparing our students for the 
world of work. My experience at a small 
liberal arts college was associated with the 
pursuit of learning for learning's sake. There 
was less of a focus on goals. I should temper 
that statement with a recognition that over 
the past 16 years, the situation has changed 
substantially. Many colleges now arc re
examining their goals for the future, making 
an effort to tic them to practical ends for 
their students. Consc4uently, RIT is not 
necessarily as uni4uc as it used to be, because 
more univcrsiucs arc starting t0 copy the 
things we do bc5t. 
Raman: What is �omewhat uni4ue is chat we 
arc accountable to the federal government 
and, consequently, co the nation. That re
porting process i� not necessarily present in 
other colleges. 
Focus: Do any of you «·ish you didn't lune to 
parocipare in char reporting f,rocess? 
Hurwitt: It i� a necessary part of our admin
istrative responsibilities. We arc held ac
countable for rhc programs and services that 
arc provided to deaf students at RIT. TID 
has made excellent efforts to streamline 
reporting activities. I remember when we had 

-



to submit monthly and quarterly reports, 
because at that time, the federal government 
required them. Now we are not so burdened 
with the reporting requirements, which al
lows us m focus more of our time on quality 
leadership and academic programming. 
Licata: What's special about working here is 
that even though we do have a clearly defined 
mission and a national responsibility, the 
available facilities and resources with which 
we can make this happen arc tremendous 
when contrasted with the restraints that 
other institutions face-even those that have 
a mission to prepare students for the world 
of work. Working here is a breath of fresh air 
in the rather constricted higher education 
environment. 
Focus: Do you think we acquire our government 
funding easily the.se days7 

Licata: No, I am not saying that we are 
acquiring funding easily; I'm just suggesting 
that people who are securing the funding are 
doing the job that needs to be done, and that 
rhe resources that arc made available for us to 
work with give us the tools that we need to do 
our jobs effectively. I don't think, generally 
speaking, that other institutions have these 
resources in the same degree. 
Focus: Are you all satisfied ihat u•ithin the 
context of preparing our students for the world of 
work chat we are serving the academic funwon 
char a college is supposed co serve as well? 
Halverson: That question indicates that we 
are not performing an academic function 
when we are preparing the students for the 
world of work. That's not the case. What we 
do is academic. One might ask if we arc giving 
our students enough of a liberal arts, general 
education background to prepare them for 
that part of their lives that does not deal 
exclusively with work. That's a different 
question. 
Focus: Wel/1 
Halverson: I believe we are preparing our 
people academically. 
Hurwiti: NTID is doing an outstanding job 
in preparing deaf students for a wide range of 
employment in the world of work. Before I 
came to NTID in 1970, there were only a 
handful of deaf engineers and technicians 
throughout the nation. Today, there arc 
scores of deaf engineers who arc employed 
successfully, not to mention many others in 
applied science, arts, business, and techno
logical fields that deaf people have been 
entering since the creation of NTID in 1967. 
We must be careful not to become compla
cent with our accomplishments, and allow 
rapid technological changes to trickle away 
from our grasp. We continue to strive for 
improvements in curriculum and instruction 
as we progress. 

Raco: 1 

'RIT is graduating a number of 
hearing students who have developed an under
standing of deafness and who will take that 
sensitivity with them in their professional lives.'' 

Kelly: There are many myths about what is 
academic and what are basic academic re
quirements. And I think all of us-at least 
everyone I know in the program I work for
clearly appreciate the notion of learning for 
the value of learning. That's the joy of being a 
member of an academic community. But the 
unique thing we have here-and I don't 
speak just for the Communication Programs 
-is that we are a focused institution prepar
ing students for the world of work, and our 
efforts can make a substantive difference for
students. 
Raman: It seems to me you arc asking also 
whether we are preparing students for all
aspects of life once they graduate-whether 
we are graduating well-rounded students. We 
make an effort toward that; however, Mu
dents have very little time to take a<lvantage
of all available resources for broadening their
horizons. The curriculum is highly struc
tured. Within that greater structure, we 
make an effort co encourage students to par
ticipate in many activities that are not strictly
connected to their studies-such as theater, 
music, and similar exciting activities that are
available. 
Focus: Do you have negative feelings about our
structured approach?
Raman: Yes, somewhat. It would be desir
able to allow students more flexibility in 
terms of structuring their own program, but 
that requires the luxury of time, which many 
students don't have, financially or otherwise. 
Focus: lsn'r it possible to build that 11me into the 
students' sche.dules!
Raco: Our hearing-impaired student� have
more aspects to their programming than just 
about any other students I've encountered. 

It's primarily due to the phenomena sur
rounding their deafness. As a consequence, 
in some cases, more than half their credit 
hours in any given quarter could be dedi
cated to non-technical courses. I'm not mak
ing a value judgment as to whether that's 
good or bad. Many students are just stacked 
to the ceiling with learning experiences on a 
quarterly basis. I've had many students who 
arc not enrolled in the Visual Communica
tion program come co me over the years ask
ing if they could rake a course. Our curricu
lum is structured to serve the major, so when 
we sit down with the student to look at where 
there might be space in the schedule, there is 
just not enough. Some students have a reason
able schedule of credit hours, but they aren't 
always the ones who want more. 
Focus: We've s/>oken a bit about the RIT curric
ulum; u,hat effom are we making to provide 
more opporcuniries for our hearing-impaired sw
dents at the other colleges of RIT?

Halverson: We have been making a con
certed effort to increase the opportunities for 
our students in the English composition 
course in the College of Liberal Arts, which 
will then allow and encourage them to take 
more courses in the other colleges. We are 
piloting a project now which we hope will 
help. 
Hurwitz: Staff interpreters have played a 
crucial role in enhancing a positive working 
climate between deaf and hearing counter
parts on the campus. Without interpreters, 
many, if not all, deaf students would not have 
made it in the other colleges of RIT. Also, in 
the campus-wide student activities, we sec 
many <leaf students mtcracting with hearing 
students with rhc help of support services. 



Raco: We continue to be faced with prob
lems, such as a scheduling system chat is rela
tively rigid. The difficulty is in being able co 
make a substantial impact on the scheduling 
process within each individual college in 
such a way chat we would be able co be more 
efficient in the use of our resources, such as 
interpreters. And we still have a way to go in 
terms of faculty and colleges generally under
standing the nature of this institution and 
learning styles associated with deafness. 
Focus: Whose re.1ponsibility is it tO (nomote chat 
understanding? 
Raco: All of ours. Initially, RIT as a univer
sity made a commitment to bring NTID to 
this campus. I don't chink chat commitment 
should in any way change-it remains a 
commitment on the part of the entire Insti
tute. It's not one that is assigned only co rhe 
president or to faculty members who have 
hearing-impaired students. 

Focus: Do any of you have s/1ecific goals or 
recommendacwns for any segment of the RIT 
community toward improving chat understand
inl{? What about che hearing smdents in rhe oth(.'T 
collel{es> Do you have any interaction with th(.'111 
char would lead you to belie�·e that ihey are either 
facilitatinl{ or impeding the process of cross 
registrar ion? 
Raman: In those instances where hearing 
students arc involved extensively with our 
hearing-impaired students, there are wonder
ful relationships. I feel strongly that RIT is 
graduating a number of hearing students who 
have developed an understanding of deafness 
and who will rake that sensitivity with chem 
in their professional lives. 
Focus: Are there similar examples of posicit·e 
mteraction1 

Halverson: Members of RlT's Division of 
Student Affairs are eager to support our stu
dents in activities. They want to have inter-

prcters; they want tO have their programs 
successful for all students. They have Barry 
Culhane, a former NT1D associate dean, as 
assistant vice president for Campus Life. 
Raco: We also have a cadre of people in the 
trenches who are truly the unsung heroes of 
this cause. Support faculty members face 
tremendous challenges daily in terms of stu
dents who need a great deal of support ser
vices in order to get through each day in a 
mainstreamed environment, and work with 
faculty members who continue to have diffi
culty in reaching hearing-impaired students 
with the necessary information. We have 
tutor/ nocetakers in the classroom who some
times meet later with teachers and tutor the 
students; they arc important resources who 
do a lot to enhance integration. 
Halverson: There are many individual faculty 
members in each of the different colleges 
who have been very helpful co us. They are 
supportive, sensitive teachers, and we are 
successful in part because of their efforts. In 
addition, the Creative Arts Program is an 
RIT program chat has been active and sup
portive-it's really been ,1 model in action. 
Raco: The NTID Theatre has done a lot co 
bring people from ocher parts of the campus 
to our environment, and into a cultural 
awareness by virtue of going co plays. They 
are then exposed tO deafness in a different 
way than normally. That is one of the most 
successful strategics we have for orientation 
to deafness-what it is and is not. 
Focus: Are there any academic programs inw 
U'hich students am cross reg mer u here 1hey 
couldn't previously! 
Raco: Yes. In l969 or 1970, it was assumed 
chat deaf students would never have access to 
our woodworking program in the College of 
Fini: and Applied Arts. There was a tre
mendous fear for the students' safety; it was 
assumed chat if you could not hear you prob
ably would injure yourself on a table saw, 
plane, or whatever. Over the last lS years, 
we 'vc had several graduates come out of chat 
program, some of whom are written up in 
national crnfr magazines as recognized pro
fessional craftspeople. That's a significant 
change chat was caused by two things: the 

Hurwitz: nl sincerely believe that
NTID is doing an outstanding job in preparing deaf 
students for a wide range of employment." 
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work of our support faculty, and the convic
tion on the part of the dean of that college, 
13ob Johnston, that his programs were going 
to be acce��ible to deaf students come hell or 
high water. He pursued that philosophy 
across all the programs. 
Licata: Our problem is not accessibility to 
programs, but success in those programs, 
and in finding ways to further ensure �uch 
success. Our challenge is to track our stu
dents in cross-registered programs to sec if 
any patterns or trends emerge relative co who 
succeeds and relative to the factors surround
ing success. Once we know this, we can plan 
as a school co better ready students for the 
cross registration environment. While the 
numbers of cross-registered scudents in Busi
ness and Computer Science programs have 
incr.:ased significantly in the last few years, 
the numbers of students completing these 
programs has not increased proportionately. 
Raman: In some instances, we have a prob
lem not of accessibility, but of preparedness 
for those programs. We will be piloting a 
bridging course to prepare students to enter 
the calculus sequence that is required in 
many of the majors. There arc also two excit
ing new programs in which we have hcaring
impairc<l �tudcnts-biotechnnlogy in the 
College of Science, and computer technology 
in the College of Applied Science and Tech
nology. Thie'. biotechnology program uses liv
ing organisms in industrial processes; com
puter technology is a blending of the "hard
ware" of electrical engineering technology 
and rhe "software" of computer science. 
Halverson: Another area is in social work, 
where a concentration in deafness has been 
added because of the success of deaf students. 
Focus: It seems man) of :you have had some n.'I')' 
posiuve experiences since arrivmg here. What 
auracted you m the first place? 
Hurwitz.: I have wanted to teach deaf stu
dents since I was a small child. I was talked 
our of it by my parents, who are deaf 
themselves-they tried to convince me chat 
there were better jobs. I happened to be 
strong in mathematics and science, SCl l 
pursued my studies in these fields. 1 had a 
deaf uncle who was a successful drafter for a 

private company; he prompted me to pur�ue 
a career in drafting and engineering. After 
completing my college education m electrical 
engineering at Washington University in St. 
Louis in 1965, I still wanted to teach deaf 
students. 1 applied to Gallaudet College for 
graduate study in mathematics education; 
but the program was still in development. In 
1968, I learned about NTID and thought, 
'What a fine opportunity to combine my 
technological skills with my longstanding 
dream of teaching deaf students.' I applied 
for employment, but received the wrong 
materials from NTID; they sent me an appli
cation for admission! I dropped tht'. i<lea of 
teaching until 1970, when I re-applied to 
NTlO. l arrived in September 1970 as an 
educational specialist for deaf students major
ing in engineering and applied science pro
grams. This is my !Sch year at NTID and 
these have been the best years of my life. 

Kelly: ... . .  we are a focused institution
that is preparing students for the world of work 
-and our efforts can make a substantive difference
for students."

Halverson: I'd been at traditional colleges 
and state university depnrtmcnts of theater 
arts for a number of years in an administra
tive capacity. I'd met lProfcssor I Bob Panara 
once-he and I worked together for a year
but I knew nothing about deafness. A job as 
chairperson of the theater department opened 
here and I said to myself, 'You only live once. 
You're in the theater, you like new and dif
ferent things-maybe you should look at 
that.' I did and was excited by the potential 
for working in an area that I felt had enor
mous opportunity for someone with my 
interesrs. 
Focus: You descnhed yourself as hemg m the 
cheater. You're not necessarily anymore, at lease 
not on a da)·to-day has1,. How does chat feel? 
Halverson: The major difficulty is crying to 
kt·ep up with my professional discipline, 
which is rhe theater, and to acquire and 



Licata: "What's special about working
here is that even though we do have a clearly 
defined mission and a national responsibility, the 
facilities with which we can make this happen are 

__ ..J_ •. _ " 
tr�ma� ... 

improve educational ;idministrative knowl
edge and skills. I'm as enthusiastic about my 
new job as ( was with the theater, so the place 
continues to excite me professionally, but I 
know that my discipline is theater and I can
not let that go. 
Licata: I spent 12 years working in different 
educational settings before coming here, be
ginning in a secondary school teaching posi
tion and working into three admininstrative 
college posts, none of which was remotely 
connected with deafness. While I was at 
[Rochester's I Monroe Communiry College, 
I became aware of a chairperson position at 
NTII). When I was interviewed, it was really 
the students and faculty members who in
trigued me. I spent almost rwo days inter
viewing with faculty, meeting with students, 
and observing classes, and after that expe
rience, some of the excitement of earlier Jays 
in the classroom was rekindled. I knew there 
were risks involved in making such a move, 
but the challenge, attraction, and potential I 
saw of working with faculty and students to 
achieve well-defined goals seemed worth the 
risk. 
Focus: What is your particular field of interest? 
Licata: Business administration. 
Focus: Thar's someu.har closer w u.•har you are 
doing on a day·lO day basis. Perhaps you don't 
feel the rug beiu·e�'TI the rwo. 
Licata: 1 do, because remaining vital in one's 
discipline is a full-time job in itself. When 
rhe responsibility of administrative tasks is 
tacked onto that, you can't say, "I'm not 
going to do that today because I'm going to 
spend eight hours finding out what's happen
ing on Wall Street." It's a matter of timing. 
Because we arc serving others, we're like fire
fighters in some respects-on call at all times. 

Kelly: I've been in university settings for 
about 19 years and, with the exception of 
three years, all of chat time pertained to the 
education of deaf persons. l started out as an 
undergraduate and graduate student at the 
University of Nebraska in Lincoln, and then 
a�sumed a full-time staff position developing 
instructional materials for deaf students. 
Interestingly, I visited NTID in 1968-we 
had an ongoing relationship with the Media 
Production area. In 1980 I went to Gonzaga 
University in Spokane, Washington, which 
removed me from the field of deafness, since 
I was working primarily with doctoral stu
dents in the area of research. When an op
portunity became available at NTlO, it pre
sented an exciting challenge. I feel grateful 
and lucky that I am in this environment. For 
many people in the field, NTID is a place to 
which people aspire to come and learn. It's 
hard not to want co be part of something like 
that. 

Focus: Whac U'Oald you Jefm<' a; your particu
lar area of personal mwresl! 
Kelly I'm intcrc;,ted 111 cognition and infor
mation proccs;.ing-how people assimilate 
information anJ what they do with it in 
terms of manipulating symhols. 
Focus: A nJ how are :,ou find mg the business of 
kcc/>ing 11/J u 11h rhe 1011rnals and keepmg up u 11h 
1he />a/Jt>ruork? 
Kelly: Exhausting, hut I think that's true in 
any instirunon. It 1s necessary to remain cur
rent with the professional work; the adminis
tration is challenging and intcre;.ting at this 
point, hue I gee my identity from my aca
demic field. 
Raco: I date back co 1969 with NTID; prior 
to that I was responsible for the art education 
program at Nazareth College in Rochester. 
When NTID was hrand new, I came over to 
find out how I could help the student 
teachers with whom 1 was working learn 
more about deafness and how to address the 
particular needs that deaf students might 
encounter in a high school setting. The rea
son I came to NTID 1s chat before working at 
Na:areth, I had taught at a high school on 
Long Island. When I told my students that I 
was leaving, a girl in the front of the class 
started to cry. She later apologized and said 
that I was the only person in all her classes 
that she ever really undersrood. When I 
asked her why, she pulled back her hair-she 
wore two hearing aids. The reason she always 
sat at the front of rhe classroom was that she 
could hear and understand me. I sort of 
tucked rhat in the back of my head. I went to 
NTID and asked if someone with expertise in 
art and deafness could speak with my Stu-



--------------

The Balance of 

Career Education and 

Liberal Arts 

A supplement to NT/0 Focus 



There has been a growing national concern over educa
tional quality seen spreading from schools to colleges. Media 
stories indicate that pressures for professional or preprofes
sional training have weakened the colleges' commitment to 
liberal education. Several reports were cited in support of 
that thesis, including a study by the National Endowment for 
the Humanities on the State of Learning in the Humanities in 
Higher Education. 

There is little question that presidents of colleges and 
universities throughout the nation are struggling with the 
appropriate mix of programs in career options and the 
humanities. Many fine institutions have only recently dis
covered the word career and somehow think that focusing 
on careers will be the quick fix to avert declining enrollments. � 

Many institutions of technology with deep roots in career /I 
education are now more committed than at any time in their � histories to preparing students both to earn a living and to 
live a life. This is certainly true of students enrolled in The 
National Technical Institute for the Deaf at RIT. In fact, the 
development of personal and technical skills in our deaf stu-
dents is a primary reason for our superior record of job 
placement. As educators, we must work diligently to ensure 
that liberal arts studies are not diluted by career educational 
demands, particularly in the rapidly changing high 
technologies. 

A present danger is that educators, in following the career 
fad, could cause some liberal arts careers to lose their 
distinctiveness. 



On the other hand, through debate, the balance must be 
maintained on what is worth learning, what will sustain our 
graduates, deaf and hearing, over the long haul. However, 
there is little question that fine arts, history, literature, 
philosophy and writing skills are essential to developing 
perspectives on reality. . 

At RIT, we want our graduates to understand the world 
so that they respect the past in terms of its impact on the 
future, and above all, to apply moral authority as they apply 
technology. 

I feel that this country's concern about higher education 
should be centered not on liberal arts versus career orienta
tion, but on ensuring continued access to the public and 
private educational sectors through equitable financial 
incentives and government support, particularly in the 
education of the handicapped. T his would enable the hear
ing impaired and hearing student to attend the college of 
choice based on program rather than costs. Colleges and 
universities that provide comprehensive educational pro
grams to meet the full needs of students will succeed. We are 
proud of the success of NTID that has been made possible, 
in part, by the collegiate setting, facilities, equipment and 
/h�o?.21e throu:h RIT. 

Dr. M. Richard Rose, President 
Rochester Institute of Technology 

Dr M. Richard Rose 
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dents. Dr. Castle said, "We're brand new and 
we don't have anybody. Would you be inter
ested in applying for a position?" When I 
announced to my Nazareth students that I 
was leaving to go to NTID, a woman in the 
front of the room got red in the face and just 
beamed from ear to ear. She said she couldn't 
believe I was going to NTID. I asked her why 
and she said, "I'm hearing impaired and I do 
volunteer tutoring there, and I think it's the 
most wonderful place in the world." That 
woman was [ now Assistant Professor] Donna 
Pocobcllo. 
Raman: Things were rather different in my 
case. I completed an undergraduate degree in 
mathematics at the University of Puerto Rico 
and was married to a physicist from India. 
We traveled to Colombia, South America, 
and taught at a university there. Then we 
moved to Algeria on a UNESCO mission, 
and from North Africa, we came to the 
United States. When I discovered that NTID 
was going to be at RIT, I wanted to work with 
deaf students, even though I had two young 
children, and I was continuing my education. 
I was hired to teach mathematics and I have 
always enjoyed working with deaf students in 
an environment where we are breaking new 
ground. 
Focus: Do any of you do any classroom teaching 
right now? 
Raman: Yes, for me that is very important; I 
really enjoy working with students, even 
when it means juggling a very busy schedule. 
Focus: Do you do that because )-Ou were pressed 
inio service? 
Raman: No, not at all-because I love to do 
it. 
Focus: What do the rest of you do to recharge? 
When you're si!ling behind a mountain of 
paperwork, do any of you u ish that you were back 
in ihe ciasmx1m? 
Halverson: I'm not teaching this year be
cause last year I did two jobs, and this year 1 'd 
like to live the year out. But I'd really like to 
get back into teaching eventually. 
Licata: I'm not teaching this year, although I 
find it hard to say that. It's all in how you 
define teaching and instruction. This year, 
there's definitely been a little of both, but in 
terms of my previous role as department 
chairperson I interacted with students daily. 
So even though l may not be in a formal 
classroom, l have students in my office for 
one reason or another. I don't see teaching 
and learning as being limited only to the 
classroom. There are plenty of opportunities 
for me to counsel students about their aca
demic lives, interview students who may 
want to enter a particular business career 
area, and to interact with students in general. 
My days have been perfectly full of this kind 
of interaction. 

Kelly: I've been out of full-time teaching for 
two years, but I feel I'm still actively involved 
in instructional programs. I'm constantly 
being involved in discussions and issues con
cerning curriculum and services to students. 
I'm more broadly involved in curriculum 
development and issues concerning direct 
services to students than when I was teaching 
full time. 
Raco: I taught for the first 12 years full time; 
then I went to work on my doctorate and I 
didn't teach for a year and a half. This year 
I'm not teaching, but I find that every time I 
get into the classroom, whether it's for visita
tion purposes or because I'm invited to give a 
presentation, the adrenalin starts flowing and 
the juices start pumping. When I experience 
that, I ask myself, 'What am I doing in admin
istration, when I get such a high being in the 
classroom?' 
Kelly: It's like Dr. Jekyll and Mr. Hyde. 
Raco: Exactly. I find there is no more pleas
ant experience than being in the classroom 
teaching students. You feel you can influence 
and make an impact. I would never let more 
than one year go by without teaching at least 
one course, even if it's one course for one 
quarter, just to remind myself about the rea
son why what I do during the day as an 
administrator is important-that's part of 
the answer. 
Focus: Clearly, none of you ihought ihat you 
«vuld end up in your cmrenr jobs. Bue now that 
you're there, what's the best part? 
Kelly: The people, and I think that goes all 
the way through NTID at all levels. 
Raman: I would second rhar, and add that I 
consider it a privilege to be associated with an 
Institute as unique as NTID. 
Raco: In addition to the people, it's the fact 
that NTID still is "in process" and it's excit
ing to think that I really have been in on the 
ground floor of something that has never 
happened before. I feel that NTID still has a 
long way to travel. This position excites me 
because I can be a part of the team that takes 
it in the direction in which it needs to go. 

Hurwitz;: I enjoy NTID because it is a place 
for growth and development. I still teach and 
love every minute of it. I have. becc;n a staff 
chairperson, department chairperson, office 
director, division director, and an associate 
dean. I do not think I could ever become a 
full-time classroom teacher again, because I 
enjoy all the varieties of work I have been 
doing in administration, including some 
government relations work for Dr. Castle's 
office. Neither do I want to pull my foot out 
of the classroom. Teaching helps me to be 
aware of student needs and the complexities 
of classroom teaching. When I returned to 
classroom teaching after a four-year break, 
one of my associates remarked that it was the 
first time in a while that she had seen me 
smiling and looking at ease with myself. 
Teaching has a lot to do with that, but I enjoy 
administrative work and will continue to stay 
in this area as long as I am useful to the 
missions of NTID. 
Licata: The thing I really like about this job 
is that I feel I can be a "gardener" of sorts, 
with students and faculty. Not only can I try 
to plant seeds, but I can work to provide the 
right amount of water for them to grow. And 
I really view my job in that way. 
Halverson: I like NTID, period. I don't 
think you can say that about most places. T 
like NT/ D. I think it's because we are part of a 
process that makes a helpful difference in the 
lives of our students. Most college teachers 
can't say that clearly. I think this is a good 
place to work. 
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ANQLD 
SABBATICAL 

By Tom Willard 

T
wo summers ago it was an old 
locker room, abandoned when 
the school built a new gymna

sium. Today it is a center of education, a 
high tech classroom where people of all 
ages can use computers to learn about an 
infinite variety of subjectS. 

When students at England's Royal 
School for the Deaf (RSD) sit down to 
work in their computer classroom, they 
can thank NTTD Associate Professor 
Paul Taylor, who devoted his recent 10-
month sabbatical co establishing the 
school's computer system and training 
people in its use. 

"Paul Taylor come to us 'heaven-sent' 
at a time when we were introducing 
computer education in  the Royal 
School," says Principal Derek Langley. 
"He showed himself to be a good, adapt
able teacher genuinely interested in his 
work and possessing an enthusiasm to 
share his knowledge and skills. 

"No staff in the United Kingdom has 
his expertise in judging how hearing
impaired students may approach com
puter education, and we were very for
tunate to obtain his help." 

lt all started when Taylor, who teaches 
data processing, reached the seven-year 
milestone at NTTD and became eligible 
for a sabbatical. 

"l knew that a sabbatical could pro
vide many intellectual and therapeutic 
rewards," says Taylor, "and refresh my 
perspective coward teaching." 

After considerable thought and dis
cussion, Taylor decided on the topic of 
his research: the introduction of a small 
computer system into a secondary school 
for the deaf. 

"l hoped to introduce children and 
teachers to the computer," he says, "and 
encourage teachers to include the com
puter in future curriculum changes. 

"Furthermore," he adds, "I hoped to 
work in a school outside the United 
States, so that I could learn from educa
tional methods unlike those at home." 

Taylor contacted several schools, and 
-after a series of transatlantic corre
spondences-RSD agreed to host his
sabbatical.

Accompanying Taylor overseas were 
his wife, Sally, and their 14-year-old 
daughter, Irene. A second daughter, 
Lucy, stayed behind to finish her senior 
year in high school; the Taylors' son, 
David, was attending the U.S. Naval 
Academy in Annapolis. During their 
stay in England, the family received free 
room and board on the school grounds. 

RSD is located in the northern section 
of Derby, a city of 220,000 about 100 
miles northwest of London. With its 
rolling green hills and ancient stone 
buildings, the city reminds Taylor of 
New England. In a similarity even closer 
to home, the River Derwent winds its 

New friends 

way through the city, much as the Gene
see flows through Rochester. 

The school has a long and colorful 
history. England's first recognized class 
for the education of deaf children was 
formed in 1880. Further expansion made 
a permanent institution necessary; in 
1892, the Duchess of Devonshire laid 
the foundation scone for the new school. 
Five years later, Queen Viccoria granted 
permission for the school to be known 
as the Royal institution for the Deaf and 
Dumb, a name chat endured until the 
present name was adopted in 1960. 

"To illustrate how recently the name 
change cook place," says Taylor, "sev
eral of the sturdier bed sheets in the 
dormitories still carry the 0.0.1. (Deaf 
and Dumb Institution) labels." 

Students at RSD range from 2-year
olds in the Nursery Department to young 
adults in the Department of Continuing 
Education; two-thirds of the 149 stu
dents live on campus. 

Paul Taylor ourodw:ed chese srudenLS and orht>r.1 w the« orlJ of computers. 

.. 



Until Taylor arrived in September 
1983, the "computer age" was just a 
vague abstraction for students at RSD. 
Computers were sweeping through En
gland's public schools, but the privately 
owned RSD could not afford to hire 
additional personnel to introduce com
puters into its classrooms. Thus, never 
having peered into a video display screen, 
RSD students could be said to be at an 

even greater disadvantage than their hear
ing impairment alone might present. 

Taylor moved quickly to improve the 
situation. 

"Wisely, before my arrival the school 
purchased a BBC Acorn Model B 32K 
microcomputer with the essential pe
ripherals, including a color monitor and 
a tape recorder," Taylor says. "This en
abled me to get started right away." 

After becoming acquainted with the 
BBC-a British computer he found sim
ilar to the Apple-Taylor felt sufficiently 
confident to try it in the classroom. 

"My first classroom encounter was 
quite an experience," says Taylor, who is 
hearing impaired. "The children were 
not used to my American accent, and I 
was not yet proficient in British sign lan
guage. However, the teacher was kind 
enough to interpret when necessary." 

The first three weeks were used to 
show the students the scope and power 
of the computer. Taylor then introduced 
the keyboard and used educational soft
ware co pose questions and comments 
on the screen. He encouraged students 
to respond by typing on the keyboard. 

The students were captivated by the 
new machine, and Taylor realized he 
would soon need additional equipment. 
He was asked to speak before the Board 
of Governors co justify the expense. 

"In my speech, l emphasized the im
portance of computer training for career 
opportunities that would crop up in the 
near future," Taylor recalls. "l explained 
that computers are taking an ever
increasing slice of the industrial pie and 
that many people will be needed to 
operate and program these computers. 
And I told them that since computers do 

-------Sally Taylor-------

W
hile her husband concen
trated on setting up the com
puter system at the Royal 

School for the Deaf, Sally Taylor found a 
number of activities to keep herself busy. 

Aside from helping with the comput
er project, Taylor also taught a class of 
16-year-old girls at the school and ac
companied her husband on many of his
information-gathering trips.

"lt was a learning experience," she 
says, "that made me much more appre
ciative of the opportunities we have in 
America." 

Taylor, who took a leave of absence 
from her job as a curriculum developer 
with NTID's Academic Department of 
Human Development, spent much of 
her time familiarizing herself with the 
variety of educational software available 
for the school's new computers. Each 
disc had a number of games and pro
grams; her task was to write descriptions 
of each to help faculty members choose 
the appropriate programs for their 
students. 

"lt glued me to the computer," she 
says, "but I really enjoyed it. With all 
the games on the software, I felt as if I 
were playing at the same time I was 
working." 

When she was not busy at the com
puter terminal, Taylor taught a class in 
Ii fe survival skills to a group of girls who 
were preparing to graduate. 

"In England," she explains, "students 
complete their schooling at the age of 16, 
but these girls were not quite ready to go 
out into the world. You might say they 
were a little slower than the other stu
dents at the school, so they needed a bit 
more preparation. 

"In the beginning I had a communica
tion problem with them. The sign lan
guage in England is different, and the 
girls could not recognize many of my

written words. 
"We ended up teaching each other. l 

taught them the written words and they 
taught me the signs. Sometimes it was hit 
and miss." 

Taylor found the experience quite dif
ferent from what she-was used to. "Since 
I don't usually work with young deaf 
children, I came away feeling that there 
is so much more l want to know about 
the education of deaf people." 

England is about 10 years behind the 
Un1ted States in higher education for 
deaf people, Taylor believes. "It's going 
to be difficult. They are still fighting for 
their right to have-a college or university 
education, since teachers there are not 
so receptive to the idea of interpreters in 
the classrooms." 

Before leaving England� Sally Taylor 
gave some words of advice to the stu
dents at the Royal School for the Deaf. 

"l stressed the fact that they should 
continue their education after they leave 
school at age 16, and that they should 
take advantage of all the modem tech
nology that is available to them." 



not speak or listen, they are somewhat 
ideal for deaf people." 

Taylor concluded by talking about 
RIT's deaf data processing graduates and 
what they are doing in industry. Shortly 
thereafter, the board approved his 
request. 

The old locker room was renovated 
over the Christmas holidays to contain 
the new equipment. Workers painted 
the room and installed fluorescent lights, 
electrical outlets, and sturdy tables to 
support three BBC computers with disc 
drives and printers. Taylor was quite 
pleased with the results. 

"At last, I felt that there would 
be many opportunities for everyone at 
the school to learn how to use the com
puter in a cheerful and motivating 
environment." 

Following the Christmas break, Tay
lor began training teachers and adminis
trative staff. Informal lunchtime sessions 
were conducted daily, with participants 
free to attend as their schedules allowed. 
Since most had no prior experience with 
computers, Taylor provided a rather 
elementary text: "A Child's Guide to the 
BBC Micro." 

There was some resistance at first, not 
to the book-"They were grateful for 
it," he laughs-but to the computer 
itself. 

"In an educational environment," 
Taylor explains, "children of all ages 
enthusiastically accept the computer. 
Teachers, on the other hand, are slower 
to accept it. 

"However, after initial training and 
familiarity, teachers readily accept the 
computer as a teaching tool that adds a 
new dimension to their teaching activi
ties and helps reduce some of their repet
itive teaching drills." 

Toward the end of his sabbatical, Tay
lor conducted two all-day training work
shops for 13 faculty and staff members. 
He was assisted by his wife, who had 
spent much of the previous winter re
viewing the available educational soft
ware and documenting the attributes of 
each program. 

At the conclusion of the training 
workshops, participants were introduced 
to WORDWISE, a software program that 
allows word processing. 

Teachers and staff were quick to rec
ognize the possibilities of WORDWISE. 

"Very fortunate" 
Prmcipal Derek Langley, w11h wife Joyce and prize-« inning Grear Dane 
Folly, says: "Paul Ta)lor came w us 'heaven-senr' .... We were very 
fortunate to obwin his help." 

One administrator found it useful for 
processing letters of recommendation, 
while secretaries employed it to prepare 
letters and notices for special meetings. 

Word processors should be used by 
students when writing, Taylor believes, 
"because the powerful editing capability 
of a word processor removes much of 
the tedium of scribbling and re
scribbling." 

The "tedium" has also been removed 
from the school's front office, where 
student records had been kept on count
less sheets of paper inside a number of 
filing cabinets. The school records are 
now computerized; complete informa
tion on each student can be obtained 
with the push of a few buttons. 

"It was an unplanned event," says 
Taylor. "In terms of hours spent on the 
keyboard, computerizing the school 
records constituted by far the largest of 
any project. But in the end, the display 
and ease of obtaining printed records 
makes it worthwhile." 

Several teachers have been trained to 
use the computer, and one faculty 
member has even purchased an identical 
computer for home use. If further assist
ance is needed, the computer department 
at nearby Derby Lonsdale College of 
Further Education has offered to help. 
Taylor is confident that the computer 
system he established has been left in 
good hands. 

Having almost single-handedly brought 
the computer revolution to the Royal 
School for the Deaf, Taylor is modest 
about his accomplishment. 

"l feel good about it," he says. "By 
helping so many deaf children become 
involved with the computer, I hope I 
have had some impact on their 
education." 



Jeff Float: 

Going 
for the 

By Kathleen Sullivan 

Jeff Float settles into a comfortable chair in the restaurant of the Rochester Hilton, runs his fingers rhrough his wet hair, and picks up a glass of orange juice. He notes the ring of water left on the formica table and begins to create-one, two, three, four, five Olympic rings in a pattern-then looks up, grinning. 

Float is every inch rhe All-American. From the multitude of Olympic pin.s and the tiny U.S. flag rhar adorn his lapel ro his red, whire, and blue rie, he fairly screams Baseball, Hor Dogs, and Apple Pie. This morning, however, it's Eggs Benedict for the 24-year-old captain of the United States men's swim team, as he prepares for a busy day of appearances at RlT's Homecoming Weekend festivities. His October visit was co-sponsored by RlT's Department of Athletics and the TIO Special Speakers Series. 

Float isn't kidding when he says that he has "lived and breathed" Olympic fever for the past two years. His dedication to his craft goes beyond the obligatory 250 laps that he swam every day. It goes beyond giving up almost entirely the normal social activities of a Southern California college student. It even goes beyond sleeping with an Olympic flag tacked to his bedroom ceiling, at which he gazed every night before dropping off to sleep, exhausted after an eight-hour day of workouts. Jeff Float is believed to be the first American hearing-impaired athlete to win a gold medal in Olympic competition. He captured the hearts and imaginations of the American public during the Los Angeles Games with one simple gesture-flashing the "I love you" sign to the cheering crowd after winning the 4x200 merer swimming relay. For millions of hearing-impaired Americans, Float was the undisputed hero of Los Angeles. And then the media blitz began. ABC news commentators duly noted how Floar "strained to hear the National Anthem" as he received his gold. SpO'Trs
Illustrated reported how he inspired his teammates with his books on positive thinking, an outgrowth of his degree in psychology from the University of Southern California (USC). Vanity Fair magazine picked up on his All-American good looks and flew him and his teammates to New York City to shoot a cover with actress Raquel Welch, a session that developed into a publicized caper in which the Olympians doffed their bathing suits in front of Welch, prompting her to "grin while they bared it," according to Time magazine. It's been a heady few months of notoriety for Jeff Float, but he has come out unscathed. He is polite, friendly, and self assured, with a maturity and perceptiveness that belie his 24 years. There is an easy ambience to Float's style-he can subtly charm a talk show hostess during a television interview at 9 a.m. and, two hours later, unpretentiously weave his way through a crowded cafeteria line with 200 deaf students. Loosely translated, he keeps things in Perspective. He might consider adding that word to his personal "Five P's for Success," which he shared with audiences during his appearances at R!T. A capacity crowd of deaf students at his Saturday evening presentation listened attentively, if not reverently, to his formula: "To be a winner," he noted, "you must have Passion for your goal, whether 



that goal is to do well in your studies, or 
get a job, or win a gold medal. You also 
must have Patience. Dreams don't come 
true overnight. You must have Persever
ance; and be willing to Persist until you 
succeed. And finally, you must have Per
fect Practice. 

'' l remember coming home exhausted 
after a workout and my father asked 
how many turns I did when I swam my 
laps. 'About 249,' I told him. 'And how 
many of those were perfect?' he asked. 
He wanted me to try to do them all 
perfect." 

On a driving tour of Rochester, over 
the din of Bruce Springsteen's singing, 
appropriately enough, "Born in the 
USA," Float revealed that his birthplace 
was Buffalo, New York. His family ( which 
includes a sister, 34, and a brother, 35) 
moved to California when Jeff was a year 
and a half old, after his hearing impair
ment was diagnosed from a bout with 
viral meningitis. His first education took 
place at the John Tracy Clinic in Los 
Angeles. 

He began swimming lessons at age 3, 
after his mother tired of watching him 
chase the family dog around the house. 

"I had lots of energy," he jokes. 
Competing for the Arden Hill Swim

ming and Tennis Club in California, he 
won his first national title at age 10. But 
swimming was not his only love. In addi
tion to being a Boy Scout, he partici
pated in virtually every sport, including 
football, basketball, skiing, and base
ball. (There still is a trace of wistfulness 
in his voice when he talks about his Lit
tle League pitching days.) 

At Jesuit High School in Carmichael, 
he didn't begin to concentrate exclu
sively on swimming until his coach told 
him that he was "Olympic material." 
Despite a late start, he still became a 
four-year high school All-American. 

In 1977, he participated in the World 
Games for the Deaf in Bucharest, Roma
nia, an experience that changed his life. 

"We had a training camp at Gallaudet 
College," he recalls. "First of all, I had 
never really had any contact with other 
deaf people. And second, I was one of 
only a few 'oral' athletes." 

He candidly admits that he was "a big 
dog in a little puddle" at Bucharest, 
where he won 10 gold medals and set 10 
world records. 

Seeking a college with a good swim
ming program and support services, 
Float enrolled at USC, where he majored 
in psychology, minored in business 
administration, and concentrated on 
swimming. 

"I like to think that l'm more of a 
'peoJ>le' person. And I have a 
unique message." 

He was ranked second in the world in 
the 400-meter freestyle in 1978, and set 
his sights on the 1980 Olympic Games in 
Moscow. When news of the United 
States boycott reached him, he was 
"crushed." 
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Olympic charmer 

He recovered his voice in time to sing 
the National Anthem, as spectators 
worldwide watched his "dream come 
true." 

As the first hearing-impaired athlete 
to achieve national prominence in his 
sport, Float knows that he has a shot at 
creating "deaf awareness" in niches as 
yet unexplored. He also is aware of the 
fate of fellow Olympic swimmer Mark 
Spitz, who marketed his seven gold 
medals from the 1972 Olympics into a 

Jeff Floac dehi;hred che "Morning Break" crew and audience uiih his animaied /)ersonal1ty. 

"Politics and athletics should not have 
anything to do with each other," he says 
vehemently, adding that he still hasn't 
forgotten or forgiven President Carter's 
decision not to participate in those 
Games. 

Setting his sights immediately on the 
1984 Olympics, he intensified his train
ing program. Knowing that the Olym
pics literally were in his "backyard" at 
USC and buoyed by the support of 
friends and family, he Persevered. 

As captain of the men's swim team, 
Float felt a particular responsibility to be 
"up," to motivate his fellow swimmers 
to excel collectively and individually. 
His moment would come July 29, as he 
left the blocks to swim the third leg of 
the 4x200 meter relay. Float gave team
mate and anchor swimmer Bruce Hayes 
a IO-foot margin as Hayes hit the water 
tO duel with feared West German 
swimmer Michael Gross, who quickly 
shortened the distance between the two. 
With only 10 meters to go, Float says, 
Hayes "put his head down and swam the 
final strokes without coming up for air," 
edging out Gross by only four one
hundredths of a second. 

As the gold medal was draped around 
his neck, Float recalls feeling, "Ecstatic 
. . .  speechless." 

short-lived entertainment career. But 
Float sees an important difference be
tween the two. 

"l like to think that l'm more of a 
'people' person," he says. "And l have a 
unique message." 

To help him spread that message, 
Float recently hired an agent and signed 
as a public relations representative with 
Oticon Corporation, a hearing aid 
company. 

What lies ahead? He is interested in 
continuing his marketing job with 
Anheuser-Busch, Inc., the beer company 
for which he worked through the Olym
pic Job Opportunities Program. 

As Sports Illustrated noted, Float wore 
his gold medal for an entire week after 
winning it. He doesn't do that anymore, 
although he carries it with him almost 
everywhere. There are other visual re
minders of his achievement, however, 
most notably his Olympic ring. With its 
five circles, representing the five partici
pating continents of the world, it's easy 
to imagine Jeff Float visiting-and con
quering-them all. 

J 



Becoming 
Better Teacfi:ers 

A
pproximately 20 percent of deaf 
students enrolled at NTID cross 
register into major programs at 

the other RIT colleges, and another SO 
percent take individual courses there. 

How do instructors react co having 
deaf students in their classes? How do 
they communicate with these students? 
Do they adapt their teaching methods 
for them? If they alter their pedagogic 
style for the few, how does it affect the 
many? 

More and more faculty members in 
other colleges are showing a special sen
sitivity toward deaf students. 

Dr. Karen Paul, an assistant professor 
who teaches management courses in the 
College of Business, subscribes to the 
point of view that "We would be what
ever another person is, if we grew up in 
their set of circumstances." 

This viewpoint has opened her aware
ness co the feelings of ochers, including 
deaf people. 

"I'd like us all to come to understand 
deafness, what it means to be ac NTID, 
and what it means to have to think about 
things chat ochers don't," she says. 

Recalling her arrival at RJT four years 
ago, she says, "Having an interpreter in 
the classroom was distracting for the 
first day or so, and the presence of deaf 
students made me conscious of facing 
the class when I lecture. 

"Deaf students need to watch your lip 
movements," she says, "and they can't if 
you turn around to write on the board 
while you 're talking." 

Dr. Paul now encourages her students 
to work together on small group proj
ects, a practice she says is especially 
helpful for deaf students. "It's also good 
for hearing students to see how much 
effort their deaf peers must expend to 
acquire the same information that they 
get so easily," she adds. 

By Ann Kan1er 
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"Teaching deaf students has forced 
me co become better organized, which 
benefits all the students," she says. "l 
make a special effort to summarize and 
review before a test. Initially, I did chis co 
help the deaf students, but the hearing 
students say that they coo find it helpful. 
Being a good teacher for deaf students is 
being a good teacher for all students." 

Dr. Swaminachan Madhu, professor 
in the College of Engineering, has been 
at RIT for 16 years and says chat having 
deaf students in his classes never pre
sented any problems. 

"When 1 arrived here, NTID was just 
getting started," he explains , "and we 
had an entire day devoted to workshops 
on the special needs of deaf students. 

The things they told us may seem obvi
ous, but it helped to have chem pointed 
out. 

"We learned that studencs who depend 
on lipreading will miss what we're saying 
if they have to take notes. [NTlD Sup
port Services provides notetakers to 
alleviate chis problem.] We also learned 
that if you stop lecturing to avoid being 
drowned out by the roar of a jet plane, 
the deaf students won't know why." 

Madhu has had one or cwo deaf stu
dents in most of his classes ever since 
coming to RIT, and says chat co help 
chem understand, he uses the chalk
board as much as possible. 
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He tried learning sign language several 
years ago, but says he didn't have the 
opportunity to use it enough to become 
fluent. 

Robert Merrill, associate professor in 
the College of Applied Science and 
Technology, found it impossible to be
come a fluent signer for the same reason. 
Nevertheless, he says he can fingerspell, 
sign an equation when necessary, and 
carry on a limited conversation. 

When Merrill came to RIT in 1971 
and faced the prospect of teaching deaf 
students, he wondered if it would work. 

Rober, Merrill 
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Most of the material in his courses in 
Applied and Fluid Mechanics and 
Machine Design is quite visual and 
mathematical, so he makes frequent use 
of the chalkboard, filling it with dia
grams, pictures, and equations. 

He also uses an overhead projector as 
much as possible, because all types of 
visual aids facilitate learning for deaf 
students. In addition, he sees that deaf 
students get seats at the front of the 
classroom, where they can sec the inter
preter and the visual aids. 

Lab reports, an important part of 
Merrill's courses, sometimes present 
problems for deaf students, he says, who 
seem to have difficulties with written 
communication. To alleviate this prob
lem, he gives the students a few extra 
days and directs them to the Learning 
Development Center, where they can get 
help in written expression. 

Other than that, however, Merrill 
does not believe in making adjustments 
for deaf students. 

"They are the ones who must adjust," 
he says. "When they leave here to get a 
job, they must be able to function in a 
hearing world, and one of the best ways 
to help them is to start preparing them 
for that now." 

ln addition to preparing <leaf students 
for the hearing world, Merrill hopes that 
his hearing students' lives will be en
riched by association with their deaf 
peers. Language barriers often limit com
munication between the two groups, so 
he was especially gratified when, during 
a class presentation, two deaf students 
described the isolation that they, as deaf 
people, feel when they arc part of a hear
ing group. 

"It was a good experience," says Mer
rill. "It provided the hearing students 
with a new awareness." 

Jean Douthwright-Fasse, assistant pro
fessor in the College of Science, recalls 
an experience with a similar result. When 
her biology lab class was working on 
tissue regeneration involving live newts, 
a deaf student, seeing her newt jump off 
the table, let out an ear-splitting scream. 

"For the first time, the hearing stu
dents thought of her as a person with 
feelings and reactions like their own," 
says Douthwright-Fasse. "The incident 
broke down a wall that had existed 
between the deaf and hearing students in 
my class." 

Speaking of her own reaction to deaf 
students, Douthwright-Fasse, who has 
been teaching at RIT for five years, says, 
"I do what you'd expect any caring 
teacher to do-learn some sign language, 

respect the way the deaf students com
municate, and learn about their culture. 
It's just common courtesy," she explains, 
adding that students appreciate her ef
forts and realize that she can't become a 
proficient signer without living within 
the deaf culture. 

"My signing isn't good enough for lec
turing," she says, "but l can converse 
with students on a one-to-one basis. 
That's often necessary, especially during 
labs." 

Douthwright-Fasse says, "I try to do 
everything possible to help the deaf stu
dents, to be sure that they understand 
everything, because, for some of them, 
English is a second language. I encourage 
them to ask questions before or after 
class. In addition, during class I make it a 
practice to ask questions of all my stu
dents, both deaf and hearing. 

Jean D0u1hwrigh1-Fasse 
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"Deaf students lend another aura to 
RIT," says Douthwright-Fasse. "Many 
of the hearing students enjoy studying 
sign language," she says, "and they're 
delighted to have deaf classmates with 
whom they can practice." 

Like Douthwright-Fasse, Steve Loar, 
assistant professor in the College of Fine 
and Applied Arts, describes his pro
visions for deaf students as "simple 
courtesy." 

"I try to be attentive to their needs," 
he says, explaining that this involves an 
initial interview to determine the mode 
and level of communication the student 
prefers. Attentiveness includes taking 
the time to introduce himself to the 
interpreter, to establish a rapport and 
"let the interpreter know where I'm 
coming from." 
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Considering the needs of deaf stu
dents and interpreters necessitated a 
major change in Loar's teaching style, 
which tended to be, by his own descrip
tion, "highly participative, with some 
discussions bordering on the chaotic. 

"To ensure that deaf students gee what 
they need, I've switched to a more struc
tured presentation, planning my mate
rials well in advance and with a good 
many printed handouts. I make sure to 
present information in logical order, 
which simplifies the interpreter's task as 
well. 

"l think my efforts to clarify things 
for deaf students have made me a better 
teacher.'' 

Concepts are the most difficult thing 
to communicate to a deaf person, he 
says, and for this reason, he returns to 
each idea several times, approaching it 
from different angles. Since abstractions 
can be hard to grasp for hearing persons 
as well, Loar says that this technique 
benefits all his students. 

Another Loar strategy is to incorpo
rate as many visual aspects as possible in 
his lectures. For example, when he says, 
"Turn to page IO," he will hold up the 
book and point to the page number. 

"Deaf students may sometimes use a 
less sophisticated vocabulary than hear
ing students," says Loar, "so I try to use 
only basic language in my lectures." 

In written statements describing a 
class project, however, he says chat he 
makes no compromises in his choice of 
words. 

"When they don't understand a word, 
I explain it to them," he says. "I feel it's 
part of my role as a teacher to expand 
their vocabulary. 

"When these students get into the 
working world," says Loar, "they will be 
crippled if they can't convey their ideas. 
I consider it part of my job to see that 
they can." 

Robert Webster, associate professor 
in the College of Graphic Arts and Pho
tography, agrees chat good communica
tion is important. To be sure chat he is 
communicating clearly co his students in 
screen printing, he makes a point of 
repeating things several times. After he 
tests the deaf students, he explains their 
mistakes, and when he is convinced that 
they understand, he retests them, thus 
giving them the opportunity to raise 
their marks. 

Webster has been at RIT since 1961. 
When NTID was new co the RlT cam
pus, he studied sign language, but regrets 
that, having little occasion to use it, he 
soon forgot it. 

His efforts, however, were not wasted, 
because his then 11-year-old son, Kip, 
became intrigued with the sign book he 
brought home and began accompanying 
his father to class during the summer 
break. 

Today, Kip, 27, is a certified interpre
ter, and the two Websters form a unique 
father-son team. 

While Kip was studying for his social 
work degree at RIT, he took all the avail
able sign language courses. He latt:r 

enrolled in the Basic Interpreting Train
ing Program, although at the time he had 
no thoughts of becoming an interpreter. 

Nevertheless, when he was offered a 
job as an interpreter after graduation, he 
took it. 

Kip frequently interprets for the elder 
Webster and, because of the rapport 
they share, Kip interprets "with a 
difference." 

Not long after he began interpreting in 
class for his father, he surprised every
one by stopping his father in mid
sentence when he didn't understand a 
point. Now, he often enhances the "tra
ditional" interpreter's role, and if he 
thinks that the way his father has worded 
something will not be clear to the deaf 
students, he expresses it in a way they 
can understand. 

Bob approves of Kip's innovative in
terpreting, saying, "You're dealing with 
people-you've got to think of the 
human clement." 

Unusual though it may be for an in
terpreter to step outside the traditional 
role, Bob Webster is not the only in
structor to encourage this kind of 
flexibility. 

Houghton Wetherald, professor of 
Fine Arts in the College of Liberal Arts, 
encourages such behavior from both his 
interpreter,Jim Orr, and his tutor/note
caker, Amelia Kennedy. 

Wetherald, known to students and 
colleagues as "Houghtie" (rhymes with 
"throaty"), has been at RIT since 1969 
and believes he was one of the first pro
fessors from another RIT college to par
ticipate in NTTO's New Staff Training 
Program in 1973. During this intensive 
eight-week experience, he became aware 
of the special needs of deaf students and 
learned sign language. 

His purpose in doing this was to 
improve his ability to communicate with 
deaf students. He wanted to conduct his 
class in sign language and did so for one 
year. "However," he says, "unlike NTTD 
instructors who communicate with deaf 
students most of the day, everyday, I 
teach one class with deaf students, for a 
total of three hours a week." 

Although he spent hours studying in 
NTID's Self-Instruction Lab, Wetherald 
found that he couldn't keep his signing 
skills up to the sophisticated language 
level necessary to teach his class. 

In order to give hearing-impaired stu
dents the extra attention he feels they 
need, Wetherald teaches one section for 
hearing-impaired students. This section 
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closely parallels the classes for hearing 
students, except for a possible alteration 
in the sequence of topics, to follow the 
students' interests. 

"My course is conceptual rather than 
historical," he explains. "lt's based on 
sensitivity, rather than memorization. 
lt's involved with seeing new things and 
understanding them." 

Because of the difficulty in communi
cating such concepts in sign language, 
Wetherald decided to return to the use 
of oral communication and the assis
tance of an interpreter. 

But it was not a decision to settle for 
"second best." For from the time when 
Wetherald stopped signing to his classes, 
he began to develop the unique teaching 
arrangement that led to having Kennedy 
as tutor/ notetaker and Orr as interpreter. 

Since Kennedy, in her role as a tutor, 
works closely with the students, she has 
a good feeling for what they will under
stand. 

"Other instructors don't allow this," 
she says, "but with Houghtie, I do more 
than provide notes. I also explain any 
concepts l think the students won't 
understand. Sometimes, just changing 
the order in which he says things can 
help to clarify them." 

"lfoughtie" Wethcrald 
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In addition, if Wetherald finds that he 
is getting blank stares from the students, 
he will ask Kennedy to take over and 
explain whatever is not clear to them. 

"This is not in line with the usual role 
of tutor/notetakers. We had to work it 
out, and Houghtie explains our system 
to the students at the beginning of the 
course," she says. 

Orr mentions stepping outside the 
traditional interpreter's role as well. "I 
try to make it look self-generated, rather 
than translated," he says. 

Over the years, Orr has developed a 
whole system of signs relating to the 
field of art. 

"This is really special to me," he says. 
"For Houghtie's class, it's subtle and 
sophisticated, and a little twist of a hand, 
the nuance-is important." 

According to Wetherald, "Amelia and 
Jim are my right and left hands." 



NTID's 
''senior'' students 

prove ... 

The unique nature of NTID draws people of all ages from 
around the country. NTID's student population includes several 
people who might be considered "old" at other colleges bur who, 
because they share the common trait of deafness, [it in well with 
NTIO's )'OUnger students. These older students provide positive 
role models and prove that it's never wo late co learn. 

NTTO's enrollment includes more than 35 students over the 
age of 30. Only two, however, are over 40: Stella Johnston and 
Pat Irr. 

Srella John5t0n At an age when many /)eople are looking forward co retire
ment, Johnscon, 56, and Irr, 52, are \.UOTking wward their 
degrees and making plans [or new careers. 

Par Irr 

8)" Tom Willard 

It's Never Too Late to Learn 

Stella Johnston remembers the day 
more than 30 years ago when she was 
home with her baby, mopping the kitch
en floor and listening to music on her 
new radio. 

Without warning, the music suddenly 
stopped. 

"l was annoyed," she recalls, "because 
l thought I would have to cake the ra<lio 
back to the store." 

In frustration, she let the mop fall to 
the floor. Before she could investigate 
the faulty radio, though, she realized 
something: the mop had fallen without a 
sound. 

She picked it up and again dropped it, 
this time with some force. othing. "l 
felt as if l were in a closet." 

The year was 1952. Harry Truman 
was president and NTlD was some 15 
years away from becoming a reality. 

Today, three years shy of her 60th 
birthday, Johnston is a student in NTlD's 
Optical Finishing Technology (OFT) 
program, and is making plans for a 
career after graduation in May. 

She hopes to find a job with an opti
cian in Philadelphia, where she can be 

near her daughter and grandson. Then 
again, she would not mind staying a few 
more years in school. "I have a thirst for 
knowledge," she says. "I want to learn 
all I can." 

Perhaps Johnston is simply making up 
for lost time. Until she came to NTID, 
her education had been a hodgepodge of 
frustration. 

She was born with a 10-15 percent 
hearing impairment; the mop-and-radio 
incident simply marked the loss of her 
residual hearing. When she was growing 
up, her hearing impairment went unno
ticed by her teachers and family, who 
attributed her "inattentiveness" to a va
riety of other causes. "People thought I 
was just dumb or unfriendly," she recalls. 

Had Johnston been born into a smaller 
family, things might have been different. 
As it turned out, she was one of 12 chil
dren, and her parents had recently come 
to America from Italy. 

Her father died in 1934 when Johns
ton was 6 years old. Her family struggled 
through the Depression, with money 
going for food and clothing, not for 
"luxury" items such as hearing aids and 

special schools. In any case, no one knew 
that she required special help. 

Her disability had its effect on her 
education. She attended a Catholic school 
for girls in Philadelphia, where the lack 
of special help and understanding took 
its toll. Forced to repeat several grades, 
she finally dropped out at age 15, after 
completing seventh grade. "I wasn't get
ting anywhere," she remembers. 

Over the years, Johnston tried to 
make up for what she missed. Several 
times she enrolled in night school, but 
the same frustrating situation confronted 
her each time: support services for deaf 
students were practically nonexistent. 

Attempting co remedy the situation, 
she bought her first hearing aid when she 
was 29. "I later foun<l out l could have 
gotten my hearing aid free from the 
government," she says, "but at the time I 
<lidn 't know that.'' She also was unaware 
that she should sec an audiologist before 
getting a hearing aid. "I just went out and 
bought one." 

The hearing aid helped, but her lack of 
a high school diploma made it difficult 
co find employment. Still, she managed 
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to hold a series of jobs. The first, in a 
factory, involved operating machinery 
that made nylon stockings. 

"I worked there for four years," she 
recalls, "and at the time, I thought there 
was no future for me." 

She later worked as a seamstress 
("making the kind of men's jacket that 
would cost $400 today"); a hairdresser 
("I went to school at night for one year 
to earn my license"); and in television 
repair ("I had to quit when the company 
moved 40 miles out to the suburbs"). 

The late 1970s found Johnston living 
in Orleans County, New York, where 
she worked as a maid and shared a trailer 
home with her dog. When a foot prob
lem developed that made walking pain
ful, she says, it motivated her to find a 
better job. 

Realizing the value of a high school 
degree, Johnston decided to earn a Gen
eral Equivalency Diploma. "I had four 
years of high school crammed into four 
months of studying," she recalls. "It 
wasn't easy." 

The diploma, however, was not the 
panacea for which she had hoped. Stilt 
having trouble finding a job, she went to 
see a counselor at the Division of Voca
tional Rehabilitation near Buffalo. It was 
at chis meeting that she first learned 
about NTID. 

Since Johnston did not know what 
kind of a job she wanted, her counselor 
suggested that she participate in NTID's 
Summer Vestibule Program, during 
which students have the opportunity to 
sample a variety of career areas. 

Johnston accepted the counselor's ad
vice and arrived in Rochester in July 
1982 ro begin her college education. 

"l had mixed feelings," she recalls. "I 
asked myself, 'What am I doing here? 
Am I doing the right thing?'" 

Her apprehension wore off quickly, 
though, when she discovered the ser
vices available to students at NTID. 
"People here will help you do any
thing!" she exclaims. 

One such "helpful" person is Assis
tant Professor Par Coyle, Johnston's 
OFf instructor. 

"Stella has had a somewhat difficult 
time," he says, "because it's been a long 
rime since she was in school. Yet her 
work is at the same level as most of the 
other studenrs in class. 

"She won't graduate with straight 
A's," he adds, "but we are confident 
that she will make it through the pro
gram and find a good job." 

If a 56-year-old college student is 
something of a rarity, Johnston is even 
more unique: while most older students 
commute to school, she has chosen to 
live on campus in the residence halls. 

She remembers her freshman year, 
when she lived in a private room on the 
first floor of the residence hall, as a time 
of transition. Immersed in a new way of 
life, she studied diligently and made the 
Dean's List, but there was just one hitch. 
"I had to pay an extra $77 each quarter 
for the single room," she says. "l couldn't 
afford it." 

Thus, she has had a roommate each of 
the last two years. 

"l enjoy the company of younger 
people," she admits. She has a number 
of friends with whom she shares meals in 
the dining hall, and whom she enjoys 
visiting. "When something goes wrong, 
they like to cry on my shoulder." 

Nonetheless, she has had her share of 
roommate conflicts. She recalls living 
with an art student who thought nothing 
of working half the night and sleeping 
half the day. "I had to get used to sleep
ing with the lights on," she says. 

Still, occasional roommate disagree
ments are a tradition of college life that 
Johnston shrugs away. She came to 
NTID to be educated; everything else is 
secondary. 

"I came here for one reason-to bet
ter myself." 

One of Johnston's primary goals 
should soon become a reality. She has 
been receiving financial help from the 
federal government, based on her 20 
years of work experience, and anxiously 
awaits the day when such help is no 
longer needed. 

In the meantime, she continues her 
studies and reflects on the changes that 
NTID has brought to her life. 

"I feel good about myself," she says 
with a smile. "I could never say that 
before." 

When Johnston seeks a more mature 
perspective than her young friends can 
provide, she visits fellow student Par Irr, 
four years her junior but still a senior 
citizen by most college students' 
standards. 

Irr recalls a time not long ago when 
she was at one of life's crossroads. 

Her husband of 29 years had passed 
away. Her six children were grown and 
busy with their own lives. And her hear
ing had suddenly worsened to the point 
where she could no longer understand 
what people were saying. 

At 52, Irr did not want to waste her 
remaining years in a world of silence. 
Sitting around the house held no appeal 
for her. She was looking for something 
to do. 

She found it at NTID. 
Irr decided in September 1983 to 

return to school after a 34-year absence. 
She chose RIT because the support ser
vices available through NTlD would 
help her achieve her goals. 

"When l lost my hearing," she ex
plains, "I had a hard time finding help. I 
felt that many other people who develop 
hearing impairments in their later years 
must also find it difficult to obtain help. 
l decided I wanted to work with these 
people." 

To achieve her goal, the Buffalo, New 
York, native enrolled in RlT's College of 
Liberal Arts, where she is working 
toward a bachelor's degree in Social 
Work. As a cross-registered student, she 
has access to interpreters, notetakers, 
and tutors. 

"l'd always wanted to go to college," 
she says, "and I was really excited when I 
found out about RIT and its support 
services." 

She recalls move-in day, when three 
of her children "brought Mom ro 
school," as an exercise in role-reversal. 
Returning to school means long separa
tions for Irr and her family, but her 
children, who range in age from 21 to 
28, have been supportive of her 
decision. 

"They knew I needed something to 
do," she says. 

Even with that support, however, re
turning to school at an older age is a 
formidable task. 



"I've had to adjust to a different 
method of teaching," Irr says. "Students 
today arc encouraged to express them
selves, but when I last was in school, you 
had to just sit and listen-especially if 
you disagreed with the teacher! 

"I think the freedom to speak up in 
class is good," she adds, "but it's diffi
cult for me to break my old habits and 
express myself, especially since I'm not 
always sure of what is being said." 

When she does speak up, she some
times finds her ideas at odds with those 
of the younger students in class. She 
recalls a discussion in one class-Family 
from a Social Work Perspective-in 
which the subject of family srrucrure 
came up. 

"Having been married almost 30 years, 
and having raised six kids, 1 feel that 
family structure is very important," Irr 
says. "The younger kids in class, though, 
were nor so sure." 

The obstacles facing an older student 
do not end in class, she notes. In fact, 
just getting there can sometimes be a 
problem. 

"Walking across campus can be very 
strenuous," says Irr. "I have learned to 
schedule my classes so that I am not 
crossing campus two or three times a 
day." 

Loneliness can be a problem at times. 
Last year, lrr lived in a private room in 
the residence hall, hoping to meet other 
deaf people and learn sign language. She 
ended up staying by herself much of the 
time. 

"The kids would say, 'What's she 
doing here?' When I came out of my 
room, they would act like their mother 
was watching over them." 

But when they needed something 
mended or wanted a stamp for a letter, 
they would knock on her door. 

"It's my mother image," she says with 
a laugh. 

That image can have its humorous 
consequences. "Because of my age, stu
dents often seem to think I know what to 
do in every situation," she explains. 
"But many times, I am rhe one who's 
more confused." 

Still, Irr believes that the advantages 
of gaining an education outweigh the 
disadvantages she encounters as an 
"older" student. 

"I think I appreciate education more 
than some of the younger students. I 
find most of my classes very interesting, 
and I don't understand why the kids are 
not as excited about them as 1 am." 

Maturity is part of the reason for her 
positive outlook. "Being more mature," 
she says, "l think I am better at schedul
ing my time and making priorities. 

"In some classes, my life experience 
has been most beneficial. At first, l 
didn 't think I had many skills, but one of 
my teachers made me realize that all 
chose years of planning for my family 
had taught me something." 

Irr enjoys what she calls the "new 
sense of identity" she has found as a 
college student, and says academic life 
helps her deal with mid-life crisis. 

"Education always stimulates the 
mind. I think education helps an older 
person keep an open mind. 

"Education also provides its humor
ous moments," Irr notes. She recalls 
being teamed with two students for a 
debate in her psychology class. On the 
day of the debate, one team member did 
not come to class; rhe other had not 
prepared. Irr was forced to face the other 
team-three well-dressed young men 
brandishing a stack of visual aids-by 
herself. Undaunted, she presented her 
arguments well. "l knew what I was talk
ing about," she explains. 

At the end of the debate, her class
mates approached her and said, "Wow! 
You really surprised us." 

Perhaps the students had doubts about 
her ability to succeed in what is normally 
considered a young person's domain. Irr 
confesses to doubts of her own when she 
began her studies. 

"l wasn't sure I could do it," she 
admits, "but everyone has been so help
ful. If 1 have difficulties in my classes, 
someone is always willing to help." 

Her confidence received a boost last 
fall when she won a Scholarship Incen
tive Award, given annually to one stu
dent from each career area. 

K. Dean Santos, chairperson of the 
Human Services Support Team, says: 

"Pat is a very special person who 
deserves a special award. It takes a lot of 
courage to come back to school so late in 
life and begin looking at a new career. 

"Pat's perspective on life, work, ca
reers-and everything else important
is a much more experienced one, and 
that is why she has so much to offer." 

Irr says she never could have made the 
adjustment to college without help. 

She gives special credit to her sign 
language instructor, who helped her not 
only learn a new language but also adjust 
to what she calls "a sort of 'limbo.' " 

Having lost her hearing, Irr explains, 
"I no longer felt a part of the hearing 
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Learning by doing 
"I have a thirst for knou•ledge," says Stella Johnston, 
NT/D's oldest student. 

world, bur it did not take me long to 
realize that I didn't really fit into the deaf 
world, either. 

"After much talking and reading, I 
began to understand my feelings," she 
adds. "I guess you would say I finally 
began to adjust to my deafness." 

Learning sign language helped make 
the adjustment easier, Irr reveals. 

"Sign language is very important to 
me. 1 need it to manage in class and feel it 
will help me with my work in the future. 
Learning sign, however, seemed to be 
one of my most challenging tasks. 

"At first I felt strange when I used sign 
language in public," she remembers. "lt 
seemed as if everyone was looking my 
way. 

"Now I feel strongly that people 
should be exposed to sign-to help erase 
the stigma that has been attached to it." 

The experience of learning and using 
sign language has made Irr even more 
determined to reach her goals. 

"Sign language has been so beneficial 
to me," she explains, "that I want to tell 
anyone with a hearing impairment at any 
age to try to learn it." 

As her second year of school draws to 
an end, Irr approaches the midpoint of 
her studies. 

She can look forward to another two 
years of education before embarking on 
her new career. She can also look back 
and be thankful for the courage and 
foresight that brought her here. 

"Before I came to NTID," Irr says, "I 
found myself withdrawing from people, 
because I couldn't understand what they 
were saying. 

"!don't have that problem anymore." 



FOCUS 

on 
Audrey Ritter 

By Vincent Dollard 

A 
soft sculpture in the Whitney 
Moore Young Staff Resource 
Center depicts a multitude of 

hands. lt is an active piece of work, one 
that implies that there is much co say and 
much to learn. Audrey Ritter, Resource 
Center specialist, exemplifies this disci
pline of active learning. 

"My father was a news reporter," she 
says. "He loved to dig up a good story 
and get right into the middle of things. l 
think l get some of that from him, 
because I like co find things out. l read 
most of what comes across my desk." 

Ritter began work at NTIO in 1978. 
Ac that time, the Institute had a collec
tion of print materials, but no full-time 
professional to maintain the collection. 

"Much of the material was already 
here," she notes. "Part of my job was to 

merge the RIT and NTLD collections in 
order to make what was available more 
accessible and cost effective." 

The Institute also was interested in a 
resource center that could offer employ
ment information, something in which 
Ritter had been involved in her former 
position at the Genesco, New York, Pub
lic Library. 

Under her guidance, the Staff Resource 
Center (SRC) has become a valuable 
asset to faculty and staff members of 
RlT. 

"The faculty members here make a 
great commitment of time to their teach
ing and research," Ritter says. "They 
don't always have time to get over to 
Wallace Memorial Library [RIT's main 
library l So it's necessary to have an 
easily accessible research facility here 
for them." 

The philosophy behind the Resource 
Center is to be service oriented. Ritter 
says that SRC staff members will go out 
of their way to find obscure reference 
materials when necessary. 

Robert Menchel, senior career oppor
tunities advisor at NTLO, worked with 
Ritter on an article published recently in 
Personnel journal, a magazine circulated 
among industrial personnel departments. 
The article discussed on-the-job safety 
for deaf and handicapped employees. 

"l enjoyed working with her," he 
says. "She was valuable in finding the 
information needed to put the paper 
together." 

Menchel says that Ritter possesses 
resources that complement her library 
skills. 

"She has a kind of insight into know
ing, without being given much back
ground information, what a person 
needs. She knows just where to find per
tinent data." 

Menchel, who has written articles on 
various topics in recent years, says, "I 
don't think I could have accomplished 
much of my writing without support 
from her." 

Ritter credits her grandmother with 
helping to instill in her a real enthusiasm 
for her work. 

"You look around for where particu
lar characteristics come from," she says. 
"l chink my enthusiasm and curiosity 
may have come from her. There were 
four children in my family, but I was the 
only one who was close to her. We liked 
a lot of the same things." 

Ritter was born in Montreal, Canada. 
Her grandmother, who married a Cana
dian, was "from hearty, flag-waving 



ttJ've dealt with people from across the 
country as well as overseas. People everywhere 
are interested in deafness." 

American stock." Her mother also was 
Canadian born, and her father was an 
Englishman who was granted American 
citizenship after joining the United States 
forces during World War I. 

Ritter left Montreal for the United 
States when she was 20. She had spent 
two years at McGill University and left 
because she "wanted to search for some
thing different. We don't always have 
specific reasons for doing things. I was 
curious about what America was like." 

She first went to Antioch College in 
Ohio and then transferred to Ohio State 
University. 

While there, she became interested in 
anthropology, geology, and hist0ry. She 
thought perhaps that she wanted to be 
"an explorer.'' However, one of her pro
fessors had spent seven years living with 
the Crow Indians and explained in great 
detail the hardships involved in this 
career. She decided it wasn't for her. 

Shortly after arriving at Ohio State, 
she met Edward Ritter, and in 1952, left 
school to marry and raise a family. 

"Since I'm a person who likes to jump 
in with both feet," Ritter says, "we 
started a family right away." That family 
grew to six children. 

They moved to New Jersey when 
Edward took a teaching position at Pace 
University in New York City. Ten years 
later, Edward was offered a teaching 
post at State University of New York 
College at Geneseo and the family pulled 
up stakes and headed to upstate New 
York. 

Ritter decided to continue her formal 
education at Geneseo. At the time, four 
of her six children were still in school. 
What did they think of her decision? 

"Oh, they were happy," she says. 
"There were the usual stresses and strains 
because they were used to having me 
around. But over the years, they became 
more helpful around the house." 

Ritter earned her bachelor of arts 
degree in history and went on to receive 
a master's degree in library science. "I'd 
already spent so much time in libraries, I 
thought I might as well get paid for it!" 
she says. 

After receiving her degree, she became 
the director of the Geneseo Public Li
brary. She enjoyed working at a small 
library in a college town. 

"I liked the variety of people I worked 
with," she says. "I was able to help 
children, senior citizens, and everyone in 
between." She worked there for four 
years b<:fore responding to an ad for a 
position at NTID. 

"I liked the idea of zeroing in on a 
specialty," she says. "Public librarians 
are supposed to know everything about 
anything and few ever do. I was inter
ested in learning as much as I could 
about one area." 

In the process of learning about the 
various aspects of deafness, Ritter estab
lished a reputation as a specialist in the 
truest sense of the word. 

Focusing on her interest in the Job 
Information Center, Ritter compiled for 
NTID's National Center on Employ
ment of the Deaf (NCED) an annotated 
bibliography, which is used as a source 
of information for deaf people looking 
for jobs and for employers looking for 
information regarding the hiring of hear
ing-impaired people. 

For the past two years, together with 
Karen Hopkins, manager of NTID's 
Department of Training and Media Ser
vices, Ritter has been writing an anno
tated bibliography of the published ma
terials on deafness that are available at 
Wallace Memorial Library and the Staff 
Resource Center. 

A Deafness Collection-Selected and 
Annotated explains what resources on 
deafness are available on campus. 

"Bibliographies are becoming Aud
rey's specialty," Hopkins notes. "She 
developed the NCED bibliography, she 
coordinates the NTID Professional Pa
pers bibliography, and she has made a 
major national contribution in compil
ing the selected and annotated work." 

One of the reasons Ritter is so good at 
what she does is an uncanny ability to 
recall specific articles on the many topics 
that find their way into the Resource 
Center. 

Menchel confirms, "it's almost as if 
she were guided by something, a spirit 
that tells her where to go!" 

"I find it easy to remember print 
materials," Ritter says. "Even the page 
something was found on." She laughs, 
''However, I'm not right as often as peo
ple think I am." 

Ritter says that the best part of her job 
is dealing with people and being a part of 
their projects. 

"I've dealt with people from across 
the country as well as overseas. People 
everywhere are interested in deafness. 
Usually, I have something here for them, 
something they don't have. NTID has so 
much information about various aspects 
of deafness, and the Staff Resource Cen
ter can bring it all together for people." 

Among the challenges she finds in 
running the Center is that of keeping a 
balance among users. 

''Some people want a quiet place to sit 
and write, others need to view videos, 
and still others come in to have meet
ings." Every so often, they all converge 
on the Resource Center at once. 

A complex facility like the Staff Re
source Center is a ball of yarn constantly 
waiting tO unravel. Ritter knows it is not 
good to hold emotions inside. 

"I'll never have an ulcer," she says. "I 
don't take these things gracefully. It may 
not be good for the people around me, 
but it's good for me!" 

) 



DeCaro Named Dean of NTlD 

Dr. James DeCaro was named 
dean ofNTlD in an announce
ment made jointly in Novem
ber by Dr. Thomas Plough, 
provost and vice president of 
academic affairs for RlT, and 
Dr. William Castle, vice pres
ident for government relations 
for RlT and director ofNTlD. 

In his role as dean, Dr. 
DeCaro will oversee the aca
demic curricula offered at 
NTID and assist Dr. Castle in 
establishing and evaluating 
general policies and directions 
for NTID. As one of RIT's 
academic deans, he will report 
to the provost on matters of 
academic policy, curriculum, 
and faculty. 

Dr. DeCaro has been asso
ciated with RIT since Febru
ary 1971, when he took a posi
tion at NTID as an instructor 
to establish the Civil Technol
ogy program. Since then, he 
has served as an instructional 
development specialist; chair
person of the Construction 
Technologies Department; act
ing director of the Division of 
Business Careers; curriculum 

IJ 
development specialist; and 
most recently, director of the 
Division of Career Oppor
tunities. 

"Our new dean will bring to 
the job a strong background in 
both deafness and curriculum 
development," says Dr. Cas
tle. "He is well prepared to 
deal directly with students, 
both deaf and hearing; to deal 
with faculty and staff regard
ing their needs and interests; 
and to deal with issues that arc 
of interest to NTID and to the 
rest of RIT. As the dean of 

TID, he will make an excel
lent officer for RIT." 

Dr. Plough adds: "The aca
demic deans of RIT and I wel
come Dr. DeCaro to full mem
bership on the Dean's Council. 
He brings great commitment, 
integrity, and intelligence to 
the academic leadership group 
of RIT. Ors. Rose, Castle, and 
I were pleased to make chis 
important executive appoint
ment with the full endorse
ment of the ocher deans of 
RIT." 

Lord is Distinguished 
Alumnus 

Edward Lord, a 1973 gradu
ate of RlT through NTlD, 
received the 1984 Distin
guished Alumnus Award dur
ing Homecoming festivities in 
October. The award is given 
annually to graduates from 
each of the nine colleges of 
RIT who have brought dis
tinction and prestige to the 

Satellite Conference Held 
at NTID 

Students and faculty members 
in the Medical Record Tech
nology (MRT) Program at
tended NTID's first satellite 
teleconference in November. 
The American Hospital Asso
ciation conference on "medi
cal coding" was videotaped 
for possible use in the class
room. This unique educational 

Teleconference on coding 

Institute through individual 
achievements in their respec
tive professions. Lord is an as
sistant professor in NTlD's 
Business Occupations Depart
ment. He is active in many 
organizations serving hearing
impaired persons, including 
the Oral Deaf Adults Section 
of the Alexander Graham Bell 
Association for the Deaf and 
the Rochester, New York, 
Civic Association of the Deaf. 

offering was coordinated by 
faculty and staff members of 
the MRT program, the Instruc
tional Television Department, 
and the Department of Inter
preting Services. 

The conference was shown 
simultaneously to the NTID 
audience via satellite down
link, using a receiving dish 
pos i t ioned  outs ide  t h e  
building. 

A mulwude of rd.:1 mon rnrrnrwn enabled f><lrtl<"l/l<.lnrs ar rhe sarellire conference ro 
/l<l) do�t' auentwn 
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A Final Word ... 

This past year's entering class of hearing-impaired 
RIT students had the largest percentage of students 
deafened by rubella in the nation. We are proud to 
have been their choice, and prouder still of the 
efforts made by the Institute on their behalf. 

Or. M. Richard Rose 
President 
Rochester Institute of Technology 
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